G@L—rb
=
©)
<=
(S
D@
)
@
(S
=
S
S
=
=)
&)
@)
@R
©
N
=
(S
A=
@
D)
=
L818]
@
S,
©)
S
@
©)
)
S
A
oL
(=
@
A
@b
<=
@R
5o
=

e ldicmas

nNanza

lesional y Ense

Universidad de Jaén
Centro de Estudios de Postgrado

Master’s Dissertation /
Trabajo Fin de Master

Teaching Through
CLIL
and ELF: A Practical
Proposal for
Secondary Education

Student: Garcia Santalla, Maria Angeles

Supervisor:  Prof. D. Maria Luisa Pérez Cafado
Department: English Philology

February, 2022



Table of Contents

ABSTRACT ...ttt ettt ettt ettt e sttt b s et he ses et e b sen et eae ses et ebe sen s et ses s e s aenee 3
1. INTRODUCTION. ...ttt ettt ettt et et re s e sre s es s s e s st s b s e s s sen e e aenee 4
2. LITERATURE REVIEW.....ooiiiiitriit ettt sttt ettt s st b e s e s 5
2.1. What is CLIL and What is Bilingualism?...........cccoeeviiiiiieeeieeeeeee, 5
2.2. ACS FramEWOTIK....c..cuereieeieriieiiet ettt sttt st s 6
2.3. Student-Centred Methodologies in CLIL.........ccceeveveecenece e, 9
2.4. BlOOM’S TAXONOMY....uiriiiiierieiire ittt st et et e s s e e 11
2.5. European Overview and Spanish Training Programmes..................... 12
2.6. The Concept of English as a Lingua Franca and its Spread Today .....15
2.7. LINGUA FranCa COre.. ittt ettt st s er e e e 17
2.8. Language INtelligibility.......coccoueiviiiiiice e 18
2.9. Varieties of ENGlish.......oiieieee e 18
2.10. CLIL and ELF: COMMON ASPECES....ccceeieereeeertesrierieerceeste e seessesseaesseneens 20
2.11. Teaching IMplicatioNns.........coocireeeneire e e e 22

3. DIDACTIC UNIT eiiesieirteieieuire ettt ettt ettt et ses e eae st se b s s b s e b ses s b st et e nenne 23
3.1. Introduction and justification ........ccceeveveve e 21
3.2. ConteXtUAlIZatioN.......cc e e 24
3.2.1. Characteristics of the Village.......ccocveveee e 24

3.2.2. Characteristics of the SChOOl........ccceceviicrrc e 24

3.2.3. Characteristics of the Students.........ccccceeevvniniiennsc e, 25

3.3. Y= {1 - T o TP 25
3.3.1. KeY COMPELENCES.....iicieeeieecteeecteeete et ette e sre e ts e teaeeesesaeeessnneeeees 25

3.3.2. General Objectives of the Area of Foreign Languages........................27

3.3.3. Area Objectives (ENGIiSh).......cueueeeeeeieiiecie e 28

3.3.4. Area Objectives (Geography and HiStory) ......cccceevevvevrecveneeeneecreene. 29

3.3.5. Didactic Objectives and their Relationship to Goals........cccceeueunneeee 31



3.3.6. BlOCK Of CONTENTS. ..ottt ettt ee e e see et ee et te e ereaessanas 32

3.4. VT3 d g oo [o] Lo =Y O RSRR 36
3.5. ATEENTION 1O DIVEISItY oot iviiicie st e s e 37
3.6. CroSS-CUITICUIAr ISSUES.....cueieieiecie sttt st s 37
3.7. INtErdisCipliNarity....cccveieiceece et e e e e 38
3.8. ASSESSMENT CrIteria.....ccceeeeceirrieeee e e 38
3.9. IMAETEIIAIS .. ettt st st et st e e 42
3.10. TIMIiNg and LeSSON PlaN......o ettt st 42
A, CONCLUSION. ..ottt ettt sttt et et es et e e st st es et et b st s s et ebesee s beneaees 47
5. BIBLIOGRAPHY ..ottt sttt sttt et st e et et st e e e e e e 48

6. APPENDIX



Abstract

This Master’s Dissertation is divided into a theoretical part followed by a practical part.
In the first one, it is argued why teachers should follow CLIL and English as a Lingua
Franca methodologies to achieve a converging objective: Content and Foreign Language
Learning at the same time being intelligible speakers all around the world. In the second
part of this thesis, the aforementioned theories are put into practice through a didactic
unit called A Trip around the World, based on globalisation as the backdrop. Delving
deeper into both methodologies, a change in the way English is taught is required, as in
the last decade, it has become a global language with more non-native speakers than
native speakers.

Key Words: CLIL, ELF, bilingualism, globalisation, English varieties, culture.

Resumen

Este Trabajo de Fin de Master se divide en una parte tedrica seguida de una parte prac-
tica. En la primera parte, se argumenta y se dan razones por las cuales seguir las meto-
dologias AICLE e Inglés como Lengua Franca para lograr un mismo objetivo: el aprendi-
zaje de contenido y de una lengua al mismo tiempo llegando a ser hablantes inteligibles
en todas partes del mundo. En la segunda parte de este trabajo se ponen en practica las
teorias explicadas en la primera seccién mediante una unidad didactica llamada A Trip
around the World basada en la globalizacién como tema principal. Tras haber examinado
ambas metodologias, se requiere un cambio en la forma de ensefiar inglés ya que ha
pasado en estas ultimas décadas a ser un idioma global, hablado por mas hablantes no
nativos que nativos en si.

Palabras clave: AICLE, ILF, bilinglismo, globalizacion, variedades del inglés, cultura.



1. Introduction

At first glance, the real difference between education in the 20th century and education
in the 21st century is that society is constantly changing and individuals are exposed to
it. Hence, students must be prepared to face these social variations by being competent
in this globalised society. At present, the current profile required in today’s real world is
known as “knowmad”, which is a term that names innovative, creative and sociable
people or, in other words, the ideal citizen. As a result, students must be provided with
tools which allow them to adapt their knowledge to different future situations.
Furthermore, as Malcom Forbes affirms, “Education is the key to replace an empty mind
with an open one.” (n.d.). That is to say, by means of education people become cultured
and capable of living in society, which depends on each of the present student.

In line with the foregoing, this Master’s Dissertation takes into consideration the
real needs of English students within this changing society by implementing practical
and motivating methodologies. Overall, it is divided into two main parts. The first one
will be devoted to explaining and establishing the theoretical background and some
important aspects of Content and Language Integrated Learning (CLIL) and English as a
Lingua Franca (ELF) methodologies, as well as discussing the common aspects in which
they converge. Vis-a-vis CLIL, it is an approach which focuses on the learning of the
content of any subject taught in a foreign language so that it is considered as a
compilation of different methods and more specifically, this didactic unit will be focused
on the application of Task Based Learning (TBL) and the Flipped Classroom
methodologies. Conversely, the term ELF is considered to be a current English teaching
methodology which presents this language as global and not attached to any specific
country. Regardless of the fact that both methodologies follow different objectives, they
converge at some points that will be explained in section 2.9. Finally, the last heading
will be focused on the development of a didactic unit applying the aforementioned
approaches: CLIL and ELF.

In addition, the Spanish and Andalusian legal frameworks will be present
throughout the unit. Therefore, the curriculum is mainly based on Royal Decree
1105/2014, 26% of December, which establishes the basic curriculum for secondary
education and baccalaureate, and Order ECD/65/2015, which describes the
relationships between competences, contents and evaluation criteria in primary,
secondary education and baccalaureate. Besides, the tasks and the evaluation criteria
are based on the objectives, content and competences of the aforementioned laws.
Furthermore, when designing the curriculum of the unit, the contents are based on
Bloom’s taxonomy in order to scaffold students to reach Higher Order Thinking Skills
(HOTS) through which they will be able to create a final product.

Lastly, with a focus on contextualizing the reality of the students to whom this
unit is devoted, some of their characteristics should be mentioned. On the one hand,
the school is called Carmen Sallés Concepcionistas and it is a bilingual charter school
located in Santa Fe, which is a small village next to Granada. On the other hand, the
didactic unit will be taught in a 30-student classroom from the third grade of Compulsory
Secondary Education (CSE) which has two subjects in English, namely Geography and
History and Physical Education. Although not all the students have the same level of



English, the majority have already reached a B1 level. For this reason, there are
measures throughout this unit in order to attend to diversity including fast learners, slow
learners and students with special needs. The backdrop of the tasks is the topic of
globalisation in the aforementioned subject of Geography and History.

2. Literature Review

2.1. What is CLIL and What is Bilingualism?

Before all else, it is necessary to clarify what CLIL is as it has turned into a paramount
methodology in European education. According to Breeze (2014), “such programmes
involve an attempt to integrate language learning with content learning, usually by care-
ful coordination of both types of input, or by focusing on the acquisition of skills needed
to cope with both areas.” (p.7). Hence, this approach combines both learning the con-
tent of a subject and learning a foreign language at the same time. In this way, “CLIL is a
dual-focused educational approach in which an additional language is used for the learn-
ing and teaching of both content and language” (Coyle et al. 2010, p. 1). Then, it must
be taken into consideration the commonalities in CLIL approach according to San Isidro
(2008):

e ClILintegrates language in the curriculum.

e CLILis based on acquiring language in real situations. That is why fluency
is more important than accuracy and students reach this fluency through
communication.

e Content and tasks are a priority. Language is a tool to learn content and
it is scaffolded.

e Content determines the language students learn and this leads to CALP
(Cognitive Academic Language Proficiency).

In order to give a clearer view of what CLIL involves, Papaja and Swiatek (2016)
compile in their book the following aspects of CLIL to be taken into account. Firstly, it is
essential that content goes hand in hand together with language. Secondly, the full in-
tegration of the two subjects must be an aim, and finally, it is essential to use a foreign
language as a medium to teach and learn content. These authors also consider that
there are five reasons or dimensions for introducing CLIL in the educational system,
which rest on culture (CULTIX), environment (ENTIX), language (LANTIX), content (CON-
TIX) and learning (LEARNTIX).

At this point, a question needs to be posted: What does bilingualism refer to? In
general terms, it is the ability that allows an individual to communicate in two languages
and it is present all around the world. In education, it implies the use of two languages
to teach the content of a subject (Cano, 2013). In this term, translanguaging is a positive
tool to help students learn in a CLIL environment due to the fact that they are allowed
to use both L1 and L2 to learn. An instance of a translanguaging task is that students are



given a text in their L1 and they must answer the questions about this text in the L2, in
this case, English.

However, there are several theories to shed light on when a speaker should be
considered as bilingual or not and if there are different levels of bilingualism. According
to Beker (1996), there is a distinction between bilingual ability and bilingual usage. On
the one hand, bilingual ability happens when a person is proficient in both languages
and the four skills (listening, reading, speaking and writing), whereas language usage
refers to the movement from one situation or place to another in terms of communica-
tion. In addition, Redinger (2010) claims that language proficiency and context are key
and they vary depending on the bilingual speaker. Then, bilingualism is content-depend-
ent and there are many levels of language proficiency. In addition, Richards and Smith
(2002) consider different degrees of bilingualism depending on the level of proficiency
in the four skills (p.51). In terms of context, bilingualism today is not a matter of regions
or particular countries but it is the result of language contact, migration and multilingual
communities so that people should start thinking about bilingualism as part of globali-
sation and how it changes languages and cultures. Garcia (2009) affirms that “citizens in
the 21st century have at their disposal a varying and shifting repertoire of language prac-
tice to fulfil different purposes.” (p.54).

Regarding cognition, several studies assert that bilingual speakers differ from
monolinguals in terms of mental flexibility, cognitive control and creativity. As Hakuta
and Diaz (1985) claim, bilinguals are more flexible and they are more aware using the
language than monolinguals. Moreover, Bialystok (2007) states that bilingualism affects
the way individuals structure information and, in this way, selective attention is one of
the benefits related to cognition. Finally, Adesope et al. (2010) consider that individuals’
bilingual creativity is also influenced since their ability to solve problems and manipulate
situations to complete tasks is improved. Therefore, research does support that bilin-
gualism is positive for mental flexibility and creativity. On the subject of CLIL, its aim is
that students become bilinguals as it will have considerable advantages for their brain
and skills over monolingual students.

On the whole, bilingualism is a complex concept which depends on a great num-
ber of cognitive, social, or political factors. Moreover, CLIL is an approach that attempts
to reach bilingualism by considering not only subjects and language independently but
teaching a foreign language in a certain context related to a subject. Therefore, the next
section will develop the theory through which Coyle integrates CLIL in teaching practice.

2.2 4c¢s Framework

This Dissertation has been started by establishing a general background of CLIL and bi-
lingualism. Now, let’s delve deeper into the transition between theory and its applica-
tion to the classroom. The term 4cs Framework was launched by Coyle for the first time
in 2005 and it deals with curriculum planning. Hence, this framework clarifies how to
implement CLIL in the teaching practice and it is built upon four principles that teachers
should put into practice when they teach through CLIL. These principles are compiled in
four blocks: content, communication, cognition, and culture.



Content. New knowledge and understanding are constructed by students in an inte-
grated curriculum. This concept refers to the subject or cross-curricular theme to be
taught so that teachers must specify the topic of the subject and it must be part of the
official curriculum. For instance, History, Maths or treating global issues such as envi-
ronment, health and values. In addition, content will allow teachers to design the subject
goals (see page 31) through specific units. Along with the aspects of the foreign language
to be taught, teachers not only must cover the content they are working with but teach-
ing must be addressed to the context of students’ language level and learning of con-
tent.

Anderson, Krathwohl et al. (2001) allege that content is divided into four groups:

v’ Factual: specific elements and details of a subject.

v Conceptual: building ideas.

v Procedural: how to perform skills.

v' Metacognitive: learning awareness and the strategies used to control it.

In terms of planning curriculum, Meyer’s CLIL pyramid (2010) establishes how to create
materials following five stages:

1. Selection of content: this is the first step to planning a subject unit and it is
part of selecting curriculum objectives.

2. Multimodal input: materials must be designed according to students’ needs
and they must integrate different ways of learning and the use of language
skills.

3. Input scaffolding: selected input must be neither too difficult nor too easy for
students.

4. Cognition and communication: students develop communication and inter-
action skills through tasks.

5. Output scaffolding: the type of output will be determined by the input scaf-

folding needed to complete the task.

Cognition. When designing content, cognition must be borne in mind with the intention
that the CLIL subject content must be a cognitive challenge for learners. In this way, they
must think and be engaged in the learning process with an effort to construct their own
knowledge. As will be explained in the next section, Bloom’s Taxonomy establishes
thinking skills from Lower Order Thinking Skills (LOTS) to Higher Order Thinking Skills
(HOTS).

In a similar way, Coyle claims that cognition is “the learning and thinking processes”
(Coyle et al., 2010, p. 41). Regarding the development of the didactic unit the most com-
mon methodologies that are employed in the CLIL approach are based on Task-Based
Learning (TBL), the Flipped Classroom and Project-Based Learning (PBL) and, for this rea-
son, these approaches will be part of the didactic proposal. Going further, according to
Cano (2013), there are four stages for task development:

v Introduction: to help students recognise what they know. See exercise 1 from
session 1 (page 56).

v Investigation: to engage students in research. See exercise 6 from session 4
(page 70).



v" Consolidation: to structure what they have learned. See exercise 2 from session
3 (page 63).

v" Creation: to be able to evaluate and create knowledge. See exercise 1 from ses-
sion 6 (page 74).

Communication. Students need language to learn content and this language must be
accessible for learners. CLIL moves from BICS (Basic Interpersonal Communication Skills)
to CALP (Cognitive Academic Language Proficiency) since the language in the classroom
is not only instrumental but also specialised in a certain subject.

In addition, Communication involves the learning of the language and the use of
that language. Thus, Coyle, Hood and Marsh (2010) divide communication into three
points creating the language triptych which is clearly represented in the table of con-
tents on page 35:

v Language of learning (CALP): it is the language that students need to acquire
concepts. This language is specialised for each subject. For example, specific vo-
cabulary, grammar, or expressions.

v' Language for learning (CALP or BICS): students need it to communicate and work
generally. For instance, to ask questions, to give reasons, to agree or disagree, or
to work in a group.

v' Language through learning: it points out the language learners produce when
they learn content. Hence, students are able to transfer knowledge to new con-
texts. They need language skills to acquire knowledge. Thereby, without lan-
guage, learning cannot take place.

Reconceptualising Language Learning

Language gf learning

Language for learning Language through learning

The Language Triptyc

Figure 1: The Language Triptych.
Source: Coyle et al. (2010)

As there exists one taxonomy dealing with cognition, which is Bloom’s taxonomy
there also exists a taxonomy, for communication which is Barrett’s Taxonomy (1968)
and it is very useful to plan objectives related to language. Barrett affirms that there are
four levels of reading comprehension: literal comprehension (it involves recognition of
elements or ideas), inferential comprehension (it is a combination of previous
knowledge and imagination), evaluation (it involves critical reading) and appreciation (it



entails creativity). Hence, considering Barrett’s taxonomy, students will be presented
with tasks which gradually demand more cognitive engagement.

Culture. Identity, culture and citizenship are part of learning languages. As Coyle et al.
(2010) affirm, “the relationship between cultures and languages is complex. Intercul-
tural awareness is fundamental to CLIL.” (p. 42).

According to the official curriculum, Royal Decree 1105/2014, one of the key
competences that must be covered in the didactic units is awareness and cultural ex-
pressions competence. Therefore, it is important that students experience other cul-
tures through the content and the target language of the subject becoming pluricultural
individuals.

Likewise, teachers should prepare students to be part of a multicultural society
by promoting interaction between students, using ICTs and bringing materials from dif-
ferent parts of the world into the classroom so that they can have a global view of the
world. Now, how can teachers keep students connected to the rest of the world? Digital
competence is part of the seven key competences and teachers can implement this by
using active methodologies such as the Flipped Classroom. In addition, there exist pro-
jects and platforms like eTwinning that can be used to develop digital competence and
multiculturality. All of these methodologies and platforms will be explained later.

There is also a connection between CLIL and ELF since the cultural component is
present when teaching language varieties from different places as well as the under-
standing of the English language as a source to communicate between non-native speak-
ers.

Communication

contexts

Content Cognition }

Figure 2: The 4cs Framework for CLIL.
Source: Coyle (2005)

2.3 Student-centred Methodologies in CLIL

All of the background theory is essential to know the basic concepts that are part of this
complex approach. However, how can teachers apply it to a real classroom? In general
terms, the most common methodologies followed in CLIL and that will be used in this
didactic proposal are presented below.

The first methodology is Task Based Learning (TBL), which establishes a
connection between content, goals and assessment, and in this way, it helps the



application of the curriculum in the classroom. Before explaining this methodology, it is
necessary to know what a task is. According to San Isidro (2017), a task is “an activity
which engages students in understanding, manipulating, producing and interacting in an
additional language while their attention is focused on meaning rather than on form”
(p.142). As presented in the didactic unit, tasks are composed of pre-tasks that perform
as preparatory or scaffolding tasks which give the necessary input to reach the final task
or post-task where students usually are supposed to use their HOTS to create the final
product (see page 73).

According to Meyer (2010), there exist several strategies which help teachers to
design tasks. These strategies are:

1. Richinput: it deals with materials which must be meaningful and challenging
for students. For instance, the use of mind-maps, videos, or images.

2. Scaffolding: it is a strategy to help students to reach their goals and to make
sure they succeed in learning. The way that materials are presented is crucial
to scaffold tasks. Moreover, this engages students to be more active and be
aware of their own learning since scaffolding helps them move from their
previous knowledge and it also leads to autonomous learning since learners
develop their key competence on learning how to learn.

3. Rich interaction and pushed output: interaction means that the learners
have the opportunity to produce their own output. By doing tasks they are
encouraged to make use of their abilities.

4. Adding the intercultural dimension: teachers must be sure that they include
intercultural awareness in their syllabus design.

5. Make it HOT: all the tasks must be oriented to the creation of the final
product, which will be the most demanding one.

6. Sustainable learning: it refers to the connection teachers establish in relation
to students’ attitudes, experiences and knowledge and how they put the
different curriculum subjects and languages in relation (for example, by
means of translanguaging).

The second methodology used in CLIL is Project-Based Learning (PBL), which
shares most of its methodology with TBL. In fact, they have in common the same
strategies explained by Meyer (2010) and also the same way of structuring, as they are
both based on Bloom’s taxonomy. Therefore, what is the difference between projects
and tasks? Projects are more carefully planned and complex than tasks and they also
involve the integration of the curriculum. A project is usually more demanding than a
task since it entails more demanding cognitive processes. According to Sierra (2016),
“Project work (PW) can be understood as a concatenation or constellation of tasks
carried out over a period” (p.70). Projects are related to a topic or sub-topics and
students must cover this topic by doing tasks so that they are engaged in learning. In
addition, San Isidro (2017), affirms that “due to the fact that learning is a social activity,
teaching methods can scaffold on students’ prior experiences and include a focus on
community and culture” (p.151). Hence, learning through PBL prepares students to be
global citizens.
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Another well-known method used in CLIL is the so-called Flipped Classroom or
blended learning. It is a new methodology that tries to change the traditional way of
teaching in order to adapt learning to the current social needs. This system allows
students to learn content or part of it outside the classroom and, in this way, when they
come back to the classroom, they discuss the subject matter with the teacher and with
the rest of their classmates and they can also continue doing tasks and group-work.
Some of the advantages of applying this method are that students will be more
autonomous and active, it favours diversity since they can check contents every time
they need and use ICTs, and, as a final point, it improves individual and collaborative
work competences.

Finally, the last methodology to be mentioned is Collaborative Learning, by
which students will work together both in pairs or in groups to solve a task, a final
product or a project. Through this method, students have certain roles in the group and
they help each other. According to the Center for Teaching Innovation (2022),
collaborative learning activities include three stages: the first one is to introduce the
task, the second one is to give students time to be engaged with the task and the last
one is to debrief; that is, to ask students to share their work with the rest of the
classroom. Furthermore, some of the benefits of this method are the development of
HOTS, the promotion of students’ interaction, the increase of students’ self-esteem and
responsibility and to prepare them for future social situations.

As mentioned previously, TBL, PBL, the Flipped Classroom and Collaborative
Learning are some of the most common methodologies used in CLIL. Thus, the didactic
proposal will be focused on TBL, the Flipped Classroom and Collaborative Learning.

2.4 Bloom’s Taxonomy

In a broad sense, as was mentioned before in the explanation of cognition in
Coyle’s 4 Cs Framework, it is relevant to delve deeper into this taxonomy. Benjamin
Bloom, associate director of the Board of Examinations of the University of Chicago,
published Taxonomy of Educational Objectives in 1956, which is a framework that cate-
gorises the educational goals. First of all, what does the concept of taxonomy mean?
The Cambridge dictionary defines it as “a system for naming and organising things, es-
pecially plants and animals, into groups that share similar qualities” (Cambridge Univer-
sity Press, n.d.). Therefore, Bloom’s taxonomy classifies learners’ skills in relation to their
cognitive domain that is based on knowledge. It consists of a hierarchy of six categories:
knowledge, comprehension, application, analysis, synthesis and evaluation.

Anderson and Krathwohl (2001) revised Bloom’s taxonomy adding some ideas.
The new version uses verbs instead of nouns, as verbs imply actions such as thinking and
active learning. “The categories after Knowledge were presented as "skills and abilities,"
with the understanding that knowledge was the necessary precondition for putting
these skills and abilities into practice” (Anderson & Krathwohl, 2001, p.66). At the same
time, these categories are organised into subcategories from simple to complex and
concrete to abstract goals. Firstly, they used nouns as knowledge to define these cate-
gories, although in the second revision they used verbs since they are intended to be
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more appropriate to define educational objectives. They also changed the order of the
two top categories: remember, understand, apply, analyse, evaluate and create. More-
over, these levels can be divided into HOTS such are analyse, evaluate and create and
LOTS such as remember, understand, and apply. The following image represents
Bloom’s Taxonomy (on the left side) and Anderson’s revised version (on the right side).

1956 2001
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/ / Comprehensi \\ y Understand \;

Knowledge Remember

Noun ———— to Verb Form

Figure 3: Bloom’s Taxonomy revised.
Source: Wilson (2001)

Concerning teaching practice, Bloom’s taxonomy is useful for teachers to design
tasks since they can focus on the achievement of HOTS on the basis of LOTS. As it is
illustrated on page 35, contents are developed according to Bloom’s taxonomy. Last but
not least, the last part of the CLIL block in this Dissertation will be devoted to analysing
and explaining the different plans and programmes in Europe and Spain which can be
useful to integrate into the didactic proposal.

2.5 European and Spanish Training Programmes

Concerning teaching practice at the European level and national level, this section will
delve deeper into how CLIL is implemented in the classroom by explaining the current
main language policies and programmes, both at European and national level, that must
be taken into consideration.

1. European training programmes

Due to the fact that the Council of Europe promotes plurilingualism, linguistic diversity
and language learning through specific policy programmes that show the importance of
foreign language learning, these are some of the main policies to assist bilingualism:

e The Common European Framework of Reference (CEFR) is one of the most fa-
mous European policies in the field of education. “It promotes quality plurilingual
education, facilitates greater social mobility and stimulates reflection and exchange
between language professionals for curriculum development and in teacher educa-
tion” (Companion Volume, 2020, p.11). It presents the descriptors that compose each
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language level from the lower (A1) to the most proficient level (C2). Therefore, it is
conceived as a reference for all the member countries in the European Union (EU).

e The European Language Portfolio (ELP) is a document divided into three sec-
tions: passport, biography and dossier. “The ELP allows its owner to document lin-
guistic knowledge and competences already acquired and to confirm that self-assess-
ment by means of official qualifications” (Language Policy Unit, 2014, p. 23). The ELP
is favourable for learners to set their goals and be aware of their knowledge and skills
in the target language.

e Erasmus +: the aims of this programme are to improve students’ skills in the
foreign language and to increase employability. Furthermore, it can be implemented
for teachers and school staff.

e eTwinning: it is an initiative to encourage collaboration between European
schools using a platform. It is useful to carry out projects through which students keep
in contact with other schools around the world so that they improve their communi-
cative skills.

A crucial aspect to be mentioned is that CLIL is not carried out in the same way
in every country. Contrarily, it is characterised by a variety of approaches as Wolff (2002,
p.48, as cited in Pérez Cafiado, 2012, p.319) affirms “this variation is due, among other
things, to the educational and linguistic background of each specific country”. Notwith-
standing, according to Pérez Caiflado (2012) CLIL in Europe shares certain characteristics:

4 The target language appears in the curriculum and a number of
subjects are taught through it.

4 The number of subjects taught in L2 can vary depending on the
educational cycle as primary or secondary education.

4 English is the most popular language taught in the EU, followed by
French and German.

4 Trilingual CLIL is popular in countries such as Spain, Netherlands,
or Austria.

v Some countries do not follow a common criterion to establish CLIL

measures although others consider students’ level of L2 and their knowledge
of the subject.

4 The most frequent subjects taught through the target language
are History, Geography, Science and Social Sciences. In addition, authentic
materials are adapted in every subject.

v The is a great lack of CLIL studies at the university level.

At a global level, and as is mentioned previously, bilingualism is not just seen as
a teaching tool. Otherwise, it is considered “in political contexts as a means of and un-
derstanding, (...) CLIL sees its advantages in terms of both achieving bilingualism and
improving intercultural understanding.” (Darn, 2006, p.3). To this extent, CLIL facilitates
interculturality and globalisation due to the knowledge of the target language and cul-
tural references. European institutions are seeking to improve language competence in
a globalised world. “Education policy has a central part to play in this new knowledge-
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based economy, and language learning is crucial to this (Ruiz de Zarobe, 2013, p. 231)".
Therefore, bilingualism also promotes the economy and social sense in Europe. As Beker
(2001, as cited in Muszynska & Jassen, 2016, p.181) claims “Second language learning is
more often now seen as a resource fostering international trade, world influence, or
even peace”.

In fact, it should be pointed out that a great range of organizations carry out CLIL
implementation in the EU. One example of a CLIL project in the UK is the case of The
National Centre of Languages (CILT) that hosts the project CLIP. “These projects cover
the 7-16 age range and involve a variety of approaches ranging from innovative tech-
niques in language teaching to the integration of French into the primary curriculum”
(Darn, 2006, p.3).

2. Spanish training programmes

As stated, CLIL is taken into account in the European Union by its implementation
through certain policies. When it comes to Spain, the spread of CLIL methodology in the
Spanish educational system has increased in the last decade due to European policy ef-
forts to reach “multilingualism and a growing awareness of the need to learn foreign
languages” (Lasagabaster & Ruiz de Zarobe, 2010, p. 9). Over the last decade, each au-
tonomous community has adapted and developed its own legislation to approach bilin-
gualism at schools. While bilingual communities like Galicia or the Basque Country have
more experience in this field, monolingual ones have started working on the new legis-
lation. To this extent, there exist diverse programmes which encourage bilingualism and
plurilingualism in this nation. It is worth highlighting one example of a public bilingual
programme that is currently developed in 10 autonomous communities, as is the case
of the MEC, which started in 1996 and integrates the Spanish-British curriculum. Be-
sides, it is aimed at students from 3 to 16 years old studying in a bilingual programme.
In addition, let’s examine two examples of private programmes in Spain which are Plan
Integral de Plurilingliismo Educativo (PIPE) and Bilingual English Development and As-
sessment (BEDA):

e Plan Integral de Plurilingliismo Educativo (PIPE): initially, it was set up by Cath-
olics Schools of Catilla y Leén in 2011 and now it is found in 18 different prov-
inces. The objectives of this programme are that students obtain official interna-
tional certificates and that at the end of secondary education, students reach
bilingual linguistic competences. In addition, within the PIPE programme there
are three options which are Programa de Iniciacién Plurilingue (PIP), Programa
de Avance Continuo Plurilingue (PAP) and Programa de Profundizacién Plu-
rilinglie (3P).

e Bilingual English Development and Assessment (BEDA): initiated by the Catholic
Schools of Madrid coupled with Cambridge English Language Assessment. The
objective of this programme is to improve students’ level of English although it
also offers training for teachers.
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More specifically, according to La Junta de Andalucia, there are three main doc-
uments to encourage bilingualism at school levels. The first one is the Common Euro-
pean Framework of Reference (CEFR), which is mentioned in the previous section. The
second one is known as Plan de Fomento del Plurilingiiismo (PFP) and last but by no
means least, is the Plan Estratégico de Desarrollo de las Lenguas (PEDLA).

e Plan de Fomento del Plurilingiiismo: this document explains that the process of
globalisation has spread in the linguistic field on the idea that holds the necessity
of unifying languages and cultures in just one Lingua Franca. It is a response to
the Andalusian social needs as well as the current technological, cultural, and
economic changes that have been carried out during the last decades.

¢ Plan Estratégico de Desarrollo de las Lenguas: “this document considers a meth-
odological renovation to reinforce language learning, which gives preference to
the development of the communicative competence and the basic skills.”
(PEDLA, 2016, p.6).

One can state that it is essential for schools where CLIL is one of the main approaches
to know and implement bilingual or plurilingual programmes in order to improve the
quality of students’ education. In addition, through these programmes teachers also
learn new methodologies and innovative resources to enrich their teaching skills.

Having explained the last part of the CLIL section related to some of the main
plurilingual projects in Europe and in Spain, the next block of this Master’s Dissertation
focuses on the explanation of the concept of English as a Lingua Franca and how it can
be integrated with the CLIL approach.

2.6 The concept of English as a Lingua Franca and
its Spread Today

The aim of learning languages and implementing bilingualism at schools is to enrich
students’ knowledge and cultural background, which will lead them to be competent
individuals or, as previously mentioned, “knowmads”. From now onwards, the following
parts are devoted to the development of the second main concept of this Dissertation,
namely, English as a Lingua Franca (ELF).

Before anything else, let’s start by briefly summarising the English language
background. English is a global language mainly due to its history. It goes back to the
invasion of Britain by the Germanic tribes (Angles, Saxons, and Jutes) in the 5t century.
Before this event, the British inhabitants’ language was Celtic. The term English comes
from “Englisc” which was the language of the Angles. The mix of the languages spoken
by these tribes resulted in Old English. Then, it developed into Middle English and
Modern English. In 1600, the English colonies were spread around the world and by 1700
the British Empire was known as one of the most powerful domains. In those countries
which belonged to Britain, English was used as part of their lives and those countries
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which were not part of Britain started to be interested in its language. As a result, many
citizens from different countries learned and used English due to several reasons: the
economic power of the United States, the influence of media and the fact that English
became the language of tourism and science.

Today, English is not just the language employed to communicate in English first
language countries. On the contrary, it has been spread all over the world to be used as
a tool to communicate between non-native speakers who do not have in common the
same language. In addition, data provides us with clear results: there are more non-
native English speakers than native speakers. According to Anil Yadav (2018), 3,78
million people are native speakers of English and 7,43 million are non-native speakers
or people whose second language is English. This information leads to perceiving English
as a vehicular language or Lingua Franca that does not belong to any specific culture
anymore. In this way, in order to provide a definition of what a Lingua Franca is,
Kiczkowiak and Lowe (2019) define it as a “languageused as a means
of communication between populations speaking vernaculars that are not mutually
intelligible.”. The same scenario can be found with the spread of the Latin language in
the ancient Roman Empire, where the language of Romans emerged as a Lingua Franca
until the XIX century. In addition, the concept of ELF “refers to any English use between
people who do not share a first language” (Kiczkowiak & Lowe, 2019) and it is focused
on the use of English in an effective way to be understood and to be able to
communicate around the world.

Consequently, English adopts three main positions around the globe. As Jenkins
explains, “the spread of English around the world is often discussed in terms of three
distinct groups of users, those who speak English respectively as a native language, a
second language and a foreign language.” (Jenkins, 2002, p.15). The term English as a
Native Language makes reference to the countries where English has been their first
language traditionally. For instance, the UK, USA, Australia and New Zealand. On the
other hand, English as a Second Language is spoken in the countries that were colonised
by the British Empire, such as India, Bangladesh, Nigeria and Singapore. Lastly, English
as a Foreign Language means that it is not used as an official language although it is
taught and used between people to communicate. Historically, people used English to
communicate with native speakers from the UK and the USA; however, the current
purpose to use this language has changed.

Hence, Jenkins’s classification of English is useful to understand the situation of
English around the world. However, Kachru has given another influential model. He
makes a distinction between three circles of English: The Inner Circle, the Outer Circle
and the Expanding Circle. The three circles represent “the type of spread, the patterns
of acquisition and the functional allocation of English in diverse cultural contexts.”
(Jenkins, 2002, p. 18). Thus, English as Native Language countries are represented in the
inner circle, English as Second Language countries belong to the outer circles and, finally,
English as a Foreign Language Countries are placed in the expanding circle. In such a
manner, English from the inner circle is seen as the norm whilst English from the
expanding circle is intended to perform as the rest of the circles “Without any official
status” (Jenkins, 2002, p. 20). Although this model of categorising English has been
spread in the linguistic field, it has limitations since it is a way of classifying a language

16


https://www.britannica.com/topic/language
https://www.britannica.com/topic/communication
https://www.merriam-webster.com/dictionary/vernaculars

and its speakers in just three categories without taking into account other important
factors such as multilingualism.

Expanding Circle

Outer Circle

Inner
Circle
eg USA

UK, Austraiia

320380

mihon

€.g India. the Philippines
Singapore
150-300 miilion

e.g China, Japan, Germany
100-1000 million

Figure 4. The “Three Circles of English”.
Source: Kachru, 1985

2.7 Lingua Franca Core

Jenkins (2000) also claims that learners normally fail to acquire a native-like accent and
this is the reason why teachers should not devote more effort to teaching their students
how to sound British. Moreover, she remarks that the number of interactions in English
is higher among non-native speakers than natives due to the expansion of English
around the globe. Considering these arguments, she created the Lingua Franca Core,
where she established a clear distinction between what is essential and what is not for
users of the English language to be understood and intelligible. Hence, she used Core
features to refer to the fundamental components of the language and non-Core features
to refer to those components that do not affect comprehension between speakers, and
therefore, they can be omitted.

In short, these are the elements that must be highlighted in terms of Lingua
Franca Core:

v All the consonant sounds except /6/ and /8/ that can be replaced by /t/
and /d/ or /f/ and /v/.

The difference between short and long vowels. E.g., sheep, ship.
The /3:/ sound must be pronounced accurately.

Consonant clusters at the beginning cannot be simplified.

D N N NN

Consonant clusters in the middle or at the end of words can be simplified
according to rules of elision.

17



v Nuclear stress placement especially for contrast or emphasis.

In terms of L2 education, this approach can be adopted by teachers in their
methodologies. Instead of devoting most of their effort and time to teaching the perfect
native-like way of speaking, it is worth training efficient and fluent speakers of English.
In that way, they will save time so that they can devote most of their lessons to making
students fluent speakers.

2.8 Language Intelligibility

At this point, it is essential to know how communication can be affected by some factors.
There is not a single definition of what intelligibility is. Pickering (2006) summarises in
her article the main points of Smith and Nelson’s (1985) definition:

The ability of the listener to recognize individual words or utterances;
comprehensibility, the listener’s ability to understand the meaning of the
word or utterance in its given context, and interpretability, the ability of
the listener to understand the speaker’s intentions behind the word or
utterance. (Pickering, 2006).

It is worth nothing that the listener plays a paramount role in judging if
intelligibility has succeeded or not. Nevertheless, the concepts of comprehensibility and
accentedness refer not only to how the listener understands the message but also to
the listener’s message perception. In addition, pronunciation is not the only element
that makes speakers be intelligible since other factors such as sharing a common cultural
background or accent varieties can also affect understanding.

Two main features affect intelligibility. On the one hand, segmental features are
sounds, consonants and vowels. On the other hand, suprasegmental features are
linguistic elements such as rhythm, intonation and speech rate. As was mentioned in
previous sections, Jenkins porposes a Lingua Franca Core that consists of segmental
features. For her, segmental features are more significant than suprasegmental ones,
arguing that “certain pronunciation deviations, particularly in 4 consonant sounds,
vowel length and the placing of tonic stress (sentence prominence) render an NNS’s
pronunciation unintelligible to an NNS interlocutor” (Jenkins, 2000). On the other side
of the coin, Derwing and Rossiter (2003) argue that suprasegmental features are also
important in terms of intelligibility. As Michelle (2007) holds, “only the Global group to
whom suprasegmental instruction had been given was perceived as having improved
comprehensibility, but both the Segmental group and control group were not rated as
improving after 12 weeks.” (p.8).

2.9 Varieties of English
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When learning English, it is common in Spain to teach the British variant
forgetting about the other ones and this entails negative effects on students who are
just able to recognise the English spoken in one specific region. Hence, this section will
mention and briefly explain the varieties of English around the globe to take into account
in the teaching process. Firstly, Nordquist (2020) gives a clear definition of what a
language variety refer to:

A language variety is a general term for any distinctive form of
a language or linguistic expression. Linguists commonly use language
variety (or simply variety) as a cover term for any of the overlapping
subcategories of a language, including dialect, register, jargon, and
idiolect.” (Nordquist, 2020, p.1).

As English is a compilation of language variations, all of the linguistic varieties
should be valid and considered as important as the others. Linguistic varieties can be
noticeable in different countries such as American English and Australian English or in
the same country. For instance, it is not the same the way Londoners speak and the way
Manchester citizens do. However, let’s delve deeper into some of these varieties:

British English: it is the accent of people from London and the Southeast
of England. Furthermore, it is considered superior to other varieties
although it is actually not. Most of the English as a foreign language
books are focused on the teaching of this variety of English, which has
traditionally been considered standard English.

American and Canadian English: in America, there exist two main
varieties of English: one spoken in Canada and the other in North
America. Besides, both share most of their characteristics due to the fact
that historically, many of the settlers came from the USA so that they
influenced Canada.

Australia and New Zealand English: they are called Australian English
and New Zealand English and they also share common features such as
the use of thanks instead of please. Regarding vocabulary, some of the
words are old words which have new meanings to name new things. For
instance, robin refers to birds which are unknown in Europe. Moreover,
shortenings are common such as footy instead of football.

Irish English: it is spoken in Ireland although this variety can be
subdivided into North Ireland English and South Ireland English.
However, they have similar characteristics. For instance, cleft-sentences
are very common in both languages.

South African English: it was influenced by settlers and native Africans.
The official language of this country is Afrikaans which shows
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characteristics of Portuguese, Bantus or Dutch. Africanisms can be found
in the English language such as commando or gogga to name an insect.

e Indian English: English is used for education and as a high register
although it is not the first language of the country. It should be pointed
out that Babu English has risen from the tendency to mix several
registers. They also tend to bring features from other dialects like Hindi.

e Caribbean English: it is characterised by the simplification of the syntax.
For instance, the verb to be is not used in the present. Another feature
is that in terms of pronunciation there is no distinction between the /a/
and /o/ sound.

Once the English varieties have been presented, students should be aware of the
existence of these language differentiations and their corresponding cultures. Students
not only will improve their listening and speaking skills and enrich their vocabulary in
the target language but they will also be tolerant towards other cultures.

2.10 CLIL and ELF: Common Aspects

The first part of this Master’s Dissertation has been devoted to delving deeper the two
main approaches that will be put into practise in the didactic unit. Despite the fact that
both approaches may be seen as diverse since the aim of CLIL is to be proficient in the
foreign language whereas the objective of ELF is to be intelligible, the reality is that both
share common features which can be divided into ten according to Pérez Caiiado (2021):

1. Pragmatic, proactive and controversial nature. The introduction of this Master’s
Dissertation started mentioning that society is changeable and unpredictable so
that the required individual profile is someone capable to create. The Spanish
curriculum also remarks the sense of initiative and entrepreneurship as a key
competence for students. In this sense, both CLIL and ELF take part in this
competence. Through CLIL, students will be successful at reaching the goal of
learning content through, with language errors not being important. Similarly,
ELF focuses on intelligibility and does not pay attention to minor mistakes
preparing students for real communication.

2. The type of language taught. Both CLIL and ELF focus on communication skills
and they highlight fluency instead of accuracy. All the teaching activities are
meaningful and focus on form. As Pérez Cafiado claims, “both CLIL and ELF target
successful communication in uncontrived real-life situations, with a primacy of
fluency over accuracy” (Pérez Cafiado, 2021 p.33). CLIL and ELF are also similar
in the sense that language is planned according to content where students must
be provided with language awareness to reach competence in English.

3. The language level targeted. The aim of CLIL and ELF is to foster language
competence to communicate and not to sound as native speakers. Indeed, being
a native speaker does not directly mean having perfect language proficiency, so
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the CEFR has included a new term that substitutes native speakers which is
“speakers of the target language”. In the classroom, students standardise their
own English variety. Thus, both approaches show English varieties which
students identify and simplify. CLIL and ELF do not expect students to sound like
native speakers, but seek for them to be intelligible and competent. Their aim is
to move away from British standard English to learn each speaker’s variety.

The teacher training. Teachers needn’t sound as native speakers anymore. In
CLIL, teachers must be efficient in terms of both content and language, having a
positive command of BICS (Basic Interpersonal Communication Skills) and CALPS
(Cognitive Academic Language Proficiency). In ELF, the competent speaker and
his/her competences in teaching are what really matters. Hence, CLIL and ELF
teachers have in common that linguistic competence, as well as pedagogical
competence, are the basis of their teaching practice.

The learner. CLIL and ELF allow students to reach competences in English and to
have an intercultural point of view. For this reason, “both approaches afford all
students, regardless of social class and economic consideration, the opportunity
to learn additional languages in a meaningful way” (Pérez Cafiado, 2021, p.36).
Therefore, CLIL is a way to bring foreign languages and multiculturality to every
school, regardless of their economic level or location. In addition, ELF helps
students to reach more realistic goals in the target language and intercultural
education.

The role of intercultural awareness: Both approaches agree with the importance
of intercultural awareness. While ELF is a tool to make students be aware of the
different cultures around the world, the aim of CLIL is to promote
communication skills and the 4Cs framework where one of them refers explicitly
to culture. Hence, both develop this competence.

Materials. They must be designed and adapted to students’ needs since
authentic materials are no longer rich enough. When designing materials, the
adaptations must be based on interculturality and students’ own culture, real
world topics, language level and students’ context and characteristics.

Methodology. It seems that there exists a gap between theory and pedagogy.
Concerning CLIL pedagogy, it is essential to implement tasks, projects and
collaborative work coupled with innovation in relation to teaching although it
must be challenging for some teachers who are not familiar with them. In
contrast, there is not much research on how to apply ELF in the class. Hence,
how should teachers approach both methodologies? On the one hand, students
must be the centre of the process. They should be exposed to the different
varieties of English so that teachers present the differences between accents and
lexicon. Moreover, they should have language support, for instance, presenting
warming-up vocabulary activities related to the content of the unit as Coyle
(2010) presents in the C for Content (language for learning). As Vettorel and
Corrizzatto (2010) assert, scaffolding, communication strategies and
intelligibility are key elements. To finish, assessment should be based on content
objectives and it includes students’ success in communication.
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9. Research. It is needed to apply the theory into practice as was mentioned in the
previous paragraph and research is key to clarify a great number of questions
that are still arising today, such as how both approaches will deal with all types
of students.

10. Pedagogical implications. On the one hand, materials have to be adapted
according to CLIL and ELF. Moreover, intercultural awareness should be present
in the teaching process. On the other hand, teachers should share ELF
information and characteristics in the CLIL class in order to mix both approaches.

2.11 Teaching implications

This is the last section of this Master’s Dissertation literature review will discuss how
CLIL and ELF can be implemented into a classroom of secondary education or
baccalaureate.

The CLIL approach is conducted by means of TBL which comprises pre-tasks,
main-tasks and post-tasks, projects such as eTwinning and collaborative work which
helps students to establish relationships with the rest of the learners. Communication is
also key to developing this approach where students are expected to communicate in
their L2 although they can use their L1 as help on some occasions. In addition, teachers
should scaffold tasks so these tasks are neither too complex nor too easy to keep
students engaged. Finally, it is crucial that teachers make use of the language assistant
in bilingual contexts since (s)he is useful to improve communicative skills among
students and to bring his/her own culture into the classroom.

In addition to CLIL, ELF is a way to scaffold tasks due to the fact that through this
approach, complex linguistic concepts will be simplified and adapted to the student’s
level so that they will be intelligible. It goes without saying that in terms of culture, ELF
is the perfect way to approach interculturality by showing students the different English
varieties around the globe.

Therefore, CLIL and ELF work hand in hand to develop students’ competences in
the target language and as global citizens. Now, having explained the theoretical
background of both approaches and their possible implications in the classroom, the
next block of this Dissertation is the practical part, which is a didactic unit taught in the
Geography and History subject of a bilingual school.
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3. Didactic Unit

3.1 Introduction and Justification

This didactic unit will be addressing the topic of globalisation. Nowadays, this topic is not
considered new since it has been a burning issue in the last decade. Nevertheless, what
is new is the way people from different backgrounds keep in contact mixing their lan-
guages and cultures which lead to new context and needs. The level of difficulty of this
unit is a B1 according to the Common European Framework of Reference. Likewise, this
proposal will start explaining the contextualisation of the village, school and students
who will be taught. Then, it will present the theoretical principles followed according to
the Spanish and Andalusian laws including objectives, content and assessment. Moreo-
ver, it will offer an explanation of the methodology used based on CLIL, ELF, TBA and
Flipped Classroom approaches, alongside the aspects related to attention to diversity,
cross-curricular issues, materials and interdisciplinarity. All the tasks are found in the ap-
pendix.

It goes without saying that it is an interdisciplinary approach that tries to put into
practise all the theory that has been explained in the theoretical block. CLIL, coupled
with ELF, are two innovative and effective approaches through which students learn
both language and content having a global perspective of English. The Spanish and
Andalusian legislation are followed in the whole unit. Firstly, this didactic unit is divided
into 6 sections of 60 minutes each. It is addressed to students from the third year of
Compulsory Secondary Education. The backdrop, as is mentioned, is the issue of how
globalisation has an impact on cultures and languages, and it is part of the content of
the Geography and History subject. Secondly, all the tasks presented are focused on
teaching ELF. Thus, the resources used are real and the speakers are native and non-
native English speakers from different nationalities. In addition, there are exercises
focused on pronunciation to improve intelligibility as well as interaction and mediation
activities. On the other hand, Coyle’s 4Cs framework is present in the development of
the unit, paying attention to content, communication, cognition, and culture. Also, the
present tasks are designed from easier to more difficult ones in order to achieve
scaffolding and follow Bloom’s taxonomy approach.

Last but not least, languages are part of people’s culture. This unit intends to
show students the different cultural facts that take part in learning English. For instance,
the recognition of different English varieties around the world and the awareness of the
existence of different kinds of cities around the globe. Students will also have knowledge
about the global economy and business matters during the first sections.

Taking all things into consideration, this is an attempt to enrich students’
knowledge by integrating an interdisciplinary view of two subjects: Geography and
History and English.
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3.2 Contextualisation

This didactic has been created under the influence of the students’ certain environment
according to the place they live, the school and also the families.

3.2.1 Characteristics of the Village

The high school is located in Santa Fe, which is a village very close to Granada city centre
being one of the biggest towns of the metropolitan area of this city. It has got around
14,986 inhabitants.

Although it is a rural place surrounded by countryside and the river Genil, the
communication with the city centre and with the nearby villages is excellent due to the
fact that the highway crosses the town and there are metropolitan buses every 20
minutes.

Concerning the students’ facilities, there are four English academies which pre-
pare for official exams like Cambridge certificates. Therefore, some of the students at-
tend these academies to get official certificates and also to help them to improve their
English level. Apart from this school, there are three other high schools in the town
which sometimes collaborates with the school carrying out projects such as “The Inter-
national Day for the Elimination of Violence against Women”. Still further, the town
possesses a tourist office and a museum that organise activities for the younger ones.

Finally, Santa Fe is well known for its history since in 1492 the Catholic Kings
signed the “capitulaciones” that allowed Columbus to start his trip to America. There-
fore, every year inhabitants celebrate this festivity on the 17t of April with different cul-
tural events such as art expositions, free concerts and the famous medieval mark where
people dress up with XV century costumes.

3.2.2 Characteristics of the School

Firstly, the name of the school is Colegio Carmen Sallés Concepcionistas and it is a char-
ter school whose principles are based on Christian faith and values so that teachers in-
tegrate Christian principles in every subject, as well as implementing other extra activi-
ties such as visiting the town church, celebrating Christmas and confessing sins.

Secondly, the educational staff is composed of 16 teachers in secondary educa-
tion. They cooperate with each other in order to integrate subjects. In the case of Geog-
raphy and History, there is one teacher who works hand in hand with the English subject
teacher to facilitate students’ language learning and scaffolding.

Likewise, the school is immersed in a bilingual project in which 30% of the sub-
jects are taught in English. The subjects that are taught in English in 3™ grade of CSE are
Geography and History, Maths and Physical Education. At an international level, this
school participates in the eTwinning programme so that students communicate with
other learners around the world. Further, at a local level, this school collaborates with
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the rest of schools in the town on projects such as “the World Book Day” (23th April) or
“The Capitulation Market” (15* April).

With regards to the characteristics of the building, the school is divided into two
main blocks. On the one hand, in the first building, the secretary is located together with
the students’ classrooms, the library, one chapel, the computer room, the events room
and the staff room. On the other hand, the second building is separated from the first
one by the students’ playground and it is devoted to the gym and the school canteen.

When it comes to the 3™ grade of CSE classroom, it is designed so that the
teacher is in front of the students and the students are sitting individually. The walls are
decorated with posters in English that show the basic language classroom and with
drawings that learners designed themselves. Furthermore, there is an interactive board
and speakers. Finally, the classroom is equipped with small laptops for each student
which are very useful for online activities.

3.2.3 Characteristics of the Students

This classroom is formed by pupils whose age is between 14 and 16 years old. The total
number of students in the classroom is 30. The majority of them are from Santa Fe ex-
cept one who is from Morocco. Although this student has no problems speaking Spanish
and he has a great relationship with the rest of his classmates, one positive point for the
content-foreign language lessons is that he loves sharing his culture with his partners.
Hence, it is an intercultural enrichment for the rest of the students. There are also two
students who have repeated the course and need reinforcement activities. All of the
students get along well with each other and, in general terms, they are motivated with
English and Geography.

As far as students’ families go, they used to have active participation in the
school’s projects and activities. They attend tutorials and they cooperate with teachers
for their children’s education. In addition, the greatest number belong to the middle-
class, although there are two families who cannot afford children's excursions and for
this reason, other families and teachers collect money for them to come to excursions.

3.3. Legislation

3.3.1 Key Competences

Competences are the tools by which students acquire knowledge and apply it into dif-
ferent contexts. There are seven competences that are integrated in the curriculum. As
stated in order ECD/65/2015 of January, these key competences contribute to a contin-
uous learning so that they are intended to be developed along this didactic unit. The
following table shows the contributions of the key competences to this didactic unit.
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Contributions to the DU

This unit is based on CLIL and ELF approaches that promote communi-
cation and intelligibility at the same time.
The linguistic components that appear in this unit are the following:

1.

Linguistic component in different dimensions: lexicon, gram-
mar, semantics, phonology, orthography, and orthoepic.
Pragmatic-discursive component: it contains three dimensions
(sociolinguistics, pragmatics, and discursive).

Sociocultural component includes two dimensions: one that re-
fers to the word knowledge and another that refers to the in-
tercultural dimension.

Strategic component: it allows the individual to overcome diffi-
culties and solve communication problems.

Personal component that takes part in communicative interac-
tion in three dimensions: attitude, motivation, and personal fea-
tures.

In this unit, students will learn about globalisation, economy, human
activity, industrialization, and inequality issues in order to achieve a
globalised view of the world and cultural consciousness.

In this unit students will work on this competence by means of using
online and real material that students can find on web pages such as
YouTube and also practising methodologies like the Flipped Classroom,
where students learn at home.

This unit shows how to organise ideas in a diagram as well as how to
mediate between people step by step. In addition, this competence is
acquired in group work. Hence, during this unit and in the final presen-
tation, students will make groups and work with different classmates.

This unit deals with the concept of English as a medium for communi-
cation around the world as well as a culture-transmission vehicle be-
tween speakers from different backgrounds regardless of whether they
are native or non-native speakers of English so that students value and
respect multiculturality.
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Along this unit students will work individually and in groups. In this way,
students will be encouraged to initiate, organise and reflect on their
own learning process as well as to acquire the competence of being part
of a group keeping them motivated.

As the C for culture in the 4Cs framework, this unit integrates English
language and different cultural backgrounds in CLIL and ELF in a way
that students value and appreciate different ways of speaking English,
accents and cultural expressions through cities around the world.
Moreover, students will be conscious about how important globalisa-
tion is and the relationships with people from different cultures.

There are activities to encourage creativity such as mediation, writings,
speaking, games, or a presentation.

Table 1. Key competences

3.3.2 General objectives of the Area of Foreign Languages

According to article 11 of the Royal decree 1105/2014, 26 of December, Secondary Ed-
ucation contributes to develop the capacities that allow students:

A

To acquire the responsibility of doing homework, to know and apply their rights
related to the respect towards the rest of the students and teachers, to be toler-
ant, cooperative and solidary, to be able to build dialogues taking into account
human’s rights, and to be prepared to be part of a democratic community.

To develop and consolidate habits of discipline and study in individual and team-
work as a necessary condition for effective performance of learning tasks and as
a means of personal development.

To value and respect the difference of genders and the equality of rights and
opportunities between them and to Reject stereotypes leading to genders’ dis-
crimination.

To strengthen their affective capacities in every aspect of the personality and
their relationships with others, as well as reject violence, prejudices of any kind,
gender behaviours, and peacefully resolve conflicts.

To develop basic skills in the use of information sources critically to acquire new
knowledge. To acquire a basic training in the area of technologies, especially
those of ICTs.

To perceive scientific knowledge as an integrated knowledge that is structured

in different disciplines, as well as to know and apply the methods to identify
problems in the different fields of knowledge and experience.
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To consolidate entrepreneurial skills and self-esteem, participation, a critical
sense, personal initiative, and the ability to learn how to learn, plan, make deci-
sions and assume responsibilities.

To understand and express correctly the spoken and written forms of complex
texts and messages, the Spanish language and begin studying, knowing and read-
ing literature.

To comprehend and be able to express themselves in a foreign language appro-
priately.

To know, value, and respect the basic aspects of the proper and other cultures
and history as well as the artistic and cultural heritage.

To know and accept the functioning of one’s own physical aspect and that of
others, respect differences, strengthen health habits and include physical edu-
cation and sports to promote personal and social development. Know and value
the human dimension of sexuality in all its diversity. Critically value social habits
related to health, consumption, protection of human beings and the environ-
ment, contributing to its preservation and improvement.

To value creativity and understanding the language of different artistic expres-
sions, using different meanings of expression and representation.

3.3.3 Area Objectives (English)

The Order of 14th July 2016 establishes the curriculum of Secondary Education in
Andalusia. In the area of foreign languages, the following objectives are required:

1.

To listen and comprehend specific information from oral texts in different com-
municative situations, adopting a respectful, tolerant and cooperative attitude.

To be able to express themselves in oral situations in normal oral situations in a
clear and adequate way, using dialogue to solve conflicts.

To Read and Comprehend different kinds of texts at a suitable level for the stu-
dents with the aim of learning specific and general information and use it as if
the reading is for pleasure in order to acquire new concepts.

To use reading in different ways to promote the pleasure of reading and personal
enrichment.

To write simple texts with different purposes about different topics using cohe-
sion and coherence.

To use the appropriate phonetic, lexical, structural, and functional basic compo-
nents of the English language in a real communicative context.

To develop autonomous learning, discipline, study, and work habits. Reflect on
the learning processes and transfer all the communicative knowledge and strat-
egies acquired in other languages to the English language.
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8. To develop teamwork, reject sex discrimination or any type of discrimination,
working on social abilities and affective capacities that are important to solve
problems in a pacific way, and also to reject stereotypes and any type of preju-
dices.

9. To use learning strategies as well as other resources including technologies of
the information and communication to obtain, select and present oral and writ-
ten information.

10. To value English and other languages in general, as a communicative and enter-
tainment medium between different kinds of people and cultures avoiding any
discrimination and linguistic or cultural stereotypes.

11. To appreciate foreign languages as an instrument to access information and also
as a learning tool of different contents, as an artistic medium and the develop-
ment of learning capacity.

12. To manifest a receptive attitude and confidence in the capacity of learning and
the use of English.

13. To know and appreciate specific elements of Andalusian culture in order to be
valued and respected by citizens of different countries.

14. To recognise the importance of tourism in Andalusia transmitting and respecting
the basic aspect of our culture and history as well as the artistic and cultural her-
itage, using English as a medium.

3.3.4 Area Objectives (Geography and History)

1. To conceptualise society as a complex system analysing interactions between dif-
ferent elements of the human activity (political, economic, social and cultural),
valuing through research of current relevant issues, the multifactorial nature of
the historical facts and how these contribute to the creation of collective and
individual identities and the role that women and men play.

2. To locate in the space, know and classify the elements which constitute the An-
dalusian, Spanish, European and global physical environment knowing the con-
nections between them and the humanisation of the landscape and analysing
the political, socioeconomics and environmental consequences that have an im-
pact on the resource management, being aware on the necessity of the environ-
mental conservation.

3. To know and analyse the way society changes the environment, and at the same
time how the territory influences the organisation and identity of the aforemen-
tioned society’s reflection on the humans’ intervention dangers on the environ-
ment, highlighting the case of Andalusia.

4. To comprehend geographical and geoeconomics diversity of the world, Spain,
Europe and Andalusia, through analysis, identification and localisation of basic
resources, as well as the main characteristics of his/her human physical environ-
ment.

5. To acquire a global view of human history and the place Andalusia, Spain and
Europe occupy, through the knowledge of the most relevant historical facts, so-
cial processes, and the mechanisms of interaction that there exist between them,
analysing the interconnections between past and present and how Andalusia is
represented by the present global society based on its historical heritage.
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10.

11.

12.

13.

14.

15.

To value and comprehend the cultural diversity around the world and in the his-
torical roots present in Andalusia, manifestation respect and tolerance of the dif-
ferent cultural manifestations as well as the ability to give a critical view of them,
and how these attitudes are sources of wellness and development and the in-
crease of a democratic society.

To compare and analyse the diverse artistic manifestations along with the his-
tory, contextualising them in the social and cultural media of each period,
through the knowledge of artistic elements, techniques and functionalities and
valuing the importance of conservation and diffusion of the artistic heritage as a
tool for the development, individual and collective wellness and the projection
of Andalusia around the world thanks to its artistic heritage.

To appreciate the Andalusian culture and history for the comprehension of the
position and relevance of Andalusia in the rest of Spain, Europe and around the
world and the ways its identity, economy and society have been developed.

To explain principles, institutions, mechanisms and the ways of governing by a
democratic state is built, analysing the territorial organisation and Andalusian,
Spain and EU politics, the requirements for a good government and the citizens’
participation of them.

To expose the importance, for the preservation of peace and the human’s devel-
opment and wellness, of the necessity of reporting and being against discrimina-
tion, injustice and social exclusion and participating in solidarity initiatives.

To analyse and know the main milestones, in Andalusia, in the rest of Spain and
around the world, concerning the equality between men and women and com-
prehend, value and control the skills and strategies of women’s empowerment
as well as the most important policies and initiatives in that sense.

To give arguments about the importance of having an entrepreneurial spirit and
the capacities linked to this, knowing how they have contributed to the human,
economic and political development of the society along with the history and
nowadays.

To debate and analyse the international view of Andalusia and its role in the cur-
rent globalised process, valuing the highlighted opportunities and problems of
this historical phenomenon for our autonomous community which have existed
in the past and will exist in the future.

To know and manage the vocabulary and the specific research techniques as well
as the specific analysis of social science for the development of problem-solving
abilities and the comprehension of the most relevant issues of the current soci-
ety, paying special attention to the causes of military conflicts, the manifestation
of social inequality, women’s discrimination, environmental territory and any in-
tolerant behaviour.

To complete individual or collaborative case studies and researches, on current
global issues, of the historical evolution of the human societies and on the most
relevant environmental characteristics and challenges, both in Andalusia and in
the rest of the world, by means of the compilation of information from different
resources (verbal, graphics, iconic, statics or cartographic), belonging from di-
verse sources, that must be organised, edited and presented through the use of
the ICTs, following the basic rules of working and researching of Social Sciences.
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16. To participate in debates and oral presentations on highlighted issues around the
world, the historical evolution of the human social formation and the most rele-
vant characteristics and challenges of the environment, both in Andalusia and in
the rest of the world, using the TICs for the compilation and organisation of data,
respecting students’ turns and external opinions, analysing and valuing different
points of view and giving their arguments and conclusions in a clear, coherent,
and proper way according to the vocabulary and procedures of Social Sciences.

3.3.5 Didactic Objectives and their relationship with goals:

Delving deeper into the specific didactic objectives of this unit, the following table
presents a general view of the relationship between objectives from different levels that
encompass the stage level (stage goals), the subject level (area goals in both English and
Geography and History) and this unit level (didactic objectives):

Didactic objectives Stage goals

To know what globalisation is as well | J 10, 11, 13 4,6,13
as its main characteristics.

To know the pros and cons of livingin | J,D 10, 11, 13 4,6,13
a globalised world.

To understand inequalities between C 10, 11, 13 10, 13
developed and underdeveloped

countries.

To distinguish between long and short | H, | 1,2,6

vowel pronunciation.

To know how to look up the meaning | E, F, H, | 7,9
and the pronunciation of words in the

dictionary.

To distinguish between different H, | 1,6, 10

native and non-native accents.

To be aware of the different English J,C 10, 11, 13 4, 6
varieties and cultures.
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To know expressions for giving H, | 2,6

opinions and agreeing or disagreeing

with something.

To read and guess from the text. H, | 3,4

To know reported speech statements. | H, | 2,6

To know vocabulary related to F 2,6 14
economy and trades.

To know vocabulary related to places | F 2,6 14
in the city.

To know how to describe images. H, | 2,6

To know how to mediate between C H, I 1,3,5

people.

To be able to work in groups and in B,C G 8 15,16

pairs.

Table 2. Didactic Objectives and their relationships with goals

3.3.6 Block of Contents

From Article 4 of the Royal Decree 1105/2014, of the 26th December that establishes
the contents of the foreign languages and the Order of the 14th July 2016 for the third
year of secondary education, this unit focuses on the following contents:

contents

Subject-related Block 2: The Human Space

1. The analysis of the European population, in terms of its distribution,
evolution, dynamic, migrations and population policies.
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8. The recognition of economical trades in Europe, in the three sec-
tors, identifying different economic policies.

9. The understanding of the urbanization process and its pros and
cons in Europe.

14. The explanation of the unequal distribution of the industrialised
regions around the world.

Block 1: oral texts comprehension

Comprehension strategies:

-Listen and understand brief oral messages related to classroom
tasks: instructions, questions, comments, dialogues.

-Distinction and comprehension of the basic oral text information,
transmitted orally or through audio-visual devices about concrete
common topics (instructions, instructions, requests, warnings, every-
day processes, informal dialogues).

-Distinction of different types of understanding (general meaning, es-
sential information, main points, relevant information).

-Formulation of hypothesis on content and context.

Communicative functions:

-Requesting and offering help, information, directions, permission,
opinions, and points of view, advice, warnings.

-Expression of interest, liking, and surprise, ability, feeling, approval,
appreciation, sympathy, hope, confidence, surprise, and their oppo-
sites.

-Expression of knowledge, certainty, doubt, and guess.
-Establishment and maintenance of communication and organization
of discourse.

Linguistic- discursive Structures:

daily life activities, trades, and language and communication.
Phonological patterns:

sound, accentual, rhythmic, and intonation patterns.

Block 2: oral text production

Production Strategies:

-Conception of the message clearly, distinguishing its main ideas and
basic structure.

-Adequacy of the text to the addressee, context and channel, applying
an appropriate register, and discursive structure.

-Readjustment of the task (modest version of the task) or of the
message (concessions in what you would like to express), after valuing
the difficulties and resources available.

-Support and take advantage of prior knowledge (using "ready-made"
language, etc.).

Communicative Functions:
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-Initiation and maintenance of personal and social relationships
(greetings and farewells, introductions, invitations, apologies and
thanks, agreement, and disagreement).

-Expression of interest, taste and surprise, ability, feeling, and
intention.

-Establishment and maintenance of communication and discourse
organization.

Block 3: Written texts comprehension

Comprehension Strategies:

-Previous information about the type of task and topic.
-Understanding of instructions for the correct resolution of activities.
-Distinction between the types of comprehension (general meaning,
essential information, main points) in different authentic texts about
different topics according to students’ age and related to other
subject’s contents.

-Inference  and formulation of hypotheses based on the
comprehension of significant linguistic and paralinguistic elements
(for example, inference of meanings by contexts, by comparing similar
words or phrases in the languages they know.)

Block 4: Written texts production

Production strategies:

-Mobilize and coordinate their own general skills and communicative
competences in order to perform tasks effectively (review what you
know about the topic, what you can or want to say, etc.)

-Locate and appropriately use linguistic or thematic resources (use
dictionaries or grammar, obtaining help, etc.).

-Writing brief texts on paper or digital support.

-Express the message clearly, adjusting to the models and structures
of each type of text.

-Readjust the task (undertake a more modest version of the task) or
the message (express what you really like to express), after assessing
the difficulties and the available resources.

-Be supported by previous knowledge and take advantage of it (use
ready-made language, etc.)

Table 3. Block of contents

Now, as was explained in the literature review, curriculum design must be based
on the transition from LOTS to HOTS in order to achieve students’ creativity. This a
representation on how content and linguistic objectives are organised according to

Bloom:
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Subject-related
contents

Language
of
learning

Remember -The vocabulary related to
economy and trades.
- The vocabulary related to

places in the city.

Understand -Explaining what globalisation
is.

-Inferring the main
characteristics of
globalisation.

-Explaining the differences
between developed and
underdeveloped countries.

- understanding the

differences between cultures.

-Looking up words in the
dictionary.

Apply

Analyse -Analysing the functions of

mediation.

Evaluate -Evaluating the pros and cons

of globalisation.

Create -Making an oral presentation

in groups.

-Vocabulary: economy and trades (increase, index, policy,
rise, board, income, etc.), places in the city (harbour,
airport, opera house, monuments, advanced
communication infrastructures, etc.)

-Grammar: reported speech

- Expressions: giving opinions (in my opinion, it is much
better to..., | believe that..., personally,), be in favour
(absolutely, | see what you mean...), being against (I see
your point, but..., | don’t think so...), describing pictures (In
this picture | can see...)

Language
for
learning

- Asking questions

-Giving personal opinions

- Agree and disagree with their partners
- Describing pictures

Language
through
learning

- Reported speech
-Globalisation
-Mediation

-Oral presentations

Table 4. Content related to Bloom’s Taxonomy
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3.4 Methodology

The methodology followed in this unit is based on CLIL and ELF approaches although
there are two methodologies within the scope of CLIL called Flipped Classroom and Task
Based learning (TBL) that will take part of the unit as well. This is a brief explanation of
each approach:

Content and Language Integrated Learning (CLIL): as was explained in the
literature review, this is a dual methodological approach because it
comprehends both language and content, focusing on meaning. Therefore,
students will finish this unit knowing content from the Geography and
History subject at the same time that they will improve their English language
skills. Moreover, students’ work and materials will be presented through
tasks by the implementation of TBL. The aim of this approach is to achieve
language competence by using language in real tasks. Students learn through
communication, not for communication, so that language is just an excuse to
reach content knowledge. Tasks are authentic and language is used to realise
these tasks. They differ from activities because they have a final outcome and
language is needed to achieve it. Therefore, students are presented with a
problem to solve and they are totally free to use the language they wish,
focusing always on meaning. All the sessions in this unit are in agreement
with the three basic stages of task design: warming-up activities, while-tasks,
and post-tasks. All the tasks done in class and as homework will count for the
continuous assessment. Regarding attention to diversity, students will be
given the possibility to repeat the tasks if necessary, counting for the final
mark only the repeated version. The following section will explain more
deeply how to approach attention to diversity.

In addition, the 4 Cs framework is also included in this unit as students
will practice communication in interaction and speaking tasks; content has
been selected according to the curricula for 3 grade of CSE Geography and
History and English subjects; culture is present in activities such as mediation,
English varieties recognition or reading comprehension. Finally, cognition is
promoted by encouraging critical thinking. That is, there are exercises
(mostly post-tasks) where students are asked to give their personal opinion
and point of view about certain issues. Hence, the principles of Bloom’s
taxonomy are applied in pre-tasks with the aims of remembering and
understanding, in main-tasks with applying and analysing, and finally the
post-tasks with the goals of evaluating and creating.

Likewise, the other method presented in CLIL and in this unit is the so-
called Flipped Classroom. This is a pedagogical approach that takes the
learning process out of the classroom. In the case of this proposal, students
have to watch two explanatory videos at home in order to save time in class.
Then, the teacher and students comment on what they have understood
from the content of one video and clarify concepts that can be problematic.
Finally, they apply what they have learned doing tasks. Grammar and
mediation are taught through this methodology in this unit.
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- English as a Lingua Franca (ELF): English is taught as a globalised language in
this unit. Students are not going to pay attention to only one variety of
English or the perfect spoken English, but will instead learn from different
accents and cultures in order to be intelligible and fluent speakers. They must
listen to their teacher’s pronunciation, who is probably a non-native speaker.
Moreover, all the listening resources are real materials from speakers around
the world. Students will also practice pronunciation by discriminating
problematic vowel sounds and speaking with their classmates and teacher.
Therefore, this is an attempt to join together a language that is spoken in
different cultures as a tool to be understood and to bridge a gap between
diverse L1 speakers.

3.5 Attention to Diversity

As was mentioned in the context section, there are two students who have repeated
this course last year and for this reason, it is crucial that teachers help them to reach the
seven key competences by considering certain measures:

1. To sit them next to the teacher to monitor them better.

2. To motivate them to ask for their tastes and include them in the
planning as far as possible. For instance, working on one student’s
favourite song as an extra activity.

3. To allow them to repeat failed tasks.
4. To give them the opportunity to work in groups.

5. Toorganize exam dates with the rest of the teachers in such a way
they do not coincide on the same day.

6. To give them extra minutes to explain the final presentation.

On the other hand, faster students will be provided with extra activities that are
found in each of the sessions. Likewise, slower students who do not have any intellectual
disability, the same as students who have repeated the course, will have the opportunity
to repeat the failed tasks as well as the implementation of other special measures such
as the fact that they will be given extra time to complete the tasks, the teacher will
reward and motivate them to foster their self-esteem, they will be encouraged to
complete more tasks in groups and, what is more, the teacher will be in touch with their
parents to follow their learning process.

3.6 Cross-curricular Issues

It is worth highlighting that this unit not is only intended to encourage values which
entail the respect of the political diversity of the current economic system. Rather, stu-
dents will be aware of people’s inequalities around the globe as well as the different
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English accents that citizens from different regions may have. This leads to establishing
a connection between the existing varieties of English and cultures and realising that
every peculiarity, accent, or costume is as valid as the variant that students have been
exposed to since previous years. In addition, students will be encouraged to speak in
public to improve their discourse skills.

Last but not least, learners will work in groups to enrich problem-solving, im-
prove communication with their partners and be able to have a role inside the group
and responsibility for their own work.

3.7 Interdisciplinarity

Curricula in Spain has promoted teaching involving all subjects. Apart from Geography
and English, this unit focuses on the following interdisciplinary subjects:

e Spanish language: students will know how to look up words in the dictionary
as well as how to summarise the main ideas of texts and paraphrase. They
will also improve their oral skills which will help them to overcome some
speaking problems in their mother tongue.

e Economy: they will learn the main concept and vocabulary from economy
and trades according to their level.

e Technology: they will use different online resources and electronic devices
encouraging the use of ICTs.

3.8 Assessment Criteria

Article 10 of the Royal Decree 1105/2014 establishes that the evaluation of the learning
process must be continuous, formative and integrative (see table 5, which represents
the evaluation criteria and learning standards of the unit). Also, the teacher will evaluate
the students’ learning achievements as well as the teaching processes and his/her own
teaching practice. In this didactic proposal, students will be assessed by means of con-
tinuous evaluation, language portfolio and the final presentation task (see table 6).
Moreover, teachers will evaluate students following the rubrics shown on the following

pages.

e Continuous evaluation: it is a tool to check the student’s progress and
achievements in the subject. In this unit, the teacher evaluates each
student by means of a rubric valuing class participation, realisation of
homework, realisation of tasks in the class, adequate group work and
communicative achievement. In this way, students will be supported and
guided during the learning process (see table 7). Students also have the
opportunity to evaluate their own work by completing a rubric (see table
8).
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Portfolio: it allows students to be autonomous learners and to be aware
of different cultures and languages. In addition, portfolios encourage
students to assess their own language competences. The student’s
realisation of the portfolio will be assessed by being worth 10% of the
final mark.

Final presentation: this enables the teacher to evaluate students’ group
work. Each group will get the same final mark regarding the content of
the presentation, intelligibility of student’s speech, quality of the slides,
group organisation and work, and writing skills (see table 9).

Subject- related evaluation

Block 2: 7,9, 11 Block 2:7.2,9.1,11.1
Blocks 1, 2,3 and 4 Block1:1,4,5,6
Block 2:1,2,3
Block3:1,6

Block 4: 1,2

Table 5. Evaluation criteria.

60%

Portfolio

Instrument of
evaluation:
portfolio.

10% 10% 20%

Table 6. Subject grading criteria.

Indicators

Participation in the class
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Realisation of homework

Realisation of tasks in the
class

Collaboration with part-
ners and group-work

Communicative achieve-
ment

TOTALSCORE: /10

Table 7. Continuous evaluation rubric.

The meaning and characteristics of globalisa-
tion and its impact on society.

To distinguish long vowels from short vowels.

Vocabulary related to economy.

To distinguish different English varieties.

The pros and cons of globalisation.

To write down a dictation.

To give my personal opinion.

To Report statements and its changes.

To tell my classmates about my personal expe-
riences.

Vocabulary related to places in the city.

To guess information from texts.

40



To describe images.

To look up words in the dictionary.

To use the internet to research information.

To match headings with texts.

To mediate between people in written format.

To make a presentation and explain it to my
classmates and teachers.

Table 8. Student’s self Evaluation Rubric.

Indicators

Appropriate content

Intelligibility

Quality of the slides

Group organisation and
work

writing

TOTALSCORE: /10

Table 9. Final presentation rubric.

3.9 Materials

Materials are essential to design a quality unit so it is crucial to plan how content will be
presented to students in order to motivate them. Besides, these are the materials and
resources used by teachers and students in the classroom in order to make the lessons
easier.
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General Resources

Teacher Resources

Student Resources

Others

Table 10. Materials.

3.10 Timing and Lesson Plan

As indicated previously, this didactic unit has been designed to be implemented in 3™
grade of CSE. Students are expected to work with activities requiring a B1 level according
to the CEFRL. This unit will be covered in 3 weeks, this is, two sections per week. The
date when it will start is the 26™ of October since it is the world development
information day.

SESSION 1 (60 min)

What does globalisation mean?

Activities Time
Pre-task In this activity, students will be allowed to use
Activity 1 | their electronic devices in order to go to
Mentimeter and complete the word cloud.
Each of them must write three words | 15
answering the question below. Then, the
teacher and the students will discuss the main
words in the cloud. Finally, in pairs, students
must discuss the questions from exercise 1
(see exercise 1, page 55).

Main task | The teacher will show the mind map to the
Activity 2 | students and they will try to guess the | 10’
meaning of each characteristic  of
globalisation (see exercise 2, page 56).

Main task | Students will be asked to read the text
Activity 3 | carefully and find words which correspond | 20’
with the given definitions (see exercise 3, page
56).
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Post-task
Activity 4

In this activity, students will work on vowel
sounds that are problematic for Spanish
speakers. The teacher will pronounce each
word first and the students will classify the
vowel sound into long or short. He or she may
draw a table on the blackboard and use the
phonemic chart to make it easier to
understand (see exercise 4, page 58).

15’

SESSION 2 (60 min)

Pros and Cons of Globalisation

Activities

Time

Pre-task
Activity 1

The teacher must explain what types of
dictionaries students can use as a tool to learn
a language. For instance, Word-Reference,
Oxford dictionary, Cambridge dictionary, etc.
Then, students may choose the option that is
the most suitable for them and look up the
meaning of the words in the table (see
exercise 1, page 59).

15’

Main task
Activity 2

Students have to choose 6 words from the
table in exercise one and listen to the different
ways of pronunciation in the dictionary. By
doing so, students will be aware of the
different English varieties. Then, they will
listen to a video and guess which is the accent
of the speaker (see exercise 2, page 59).

10’

Main task
Activity 3

Students will listen to the video again and
answer the questions after listening. The
teacher can play the video more than once if
it is necessary. Subsequently, the teacher
must ask for volunteers to correct and
comment on the answers (see exercise 3, page
60).

15’

Main task
Activity 4

The teacher will ask students to close their
books and start the dictation. (S)he will read
the text slowly and aloud to facilitate the
students’ comprehension. The teacher will
probably be a non-native speaker of English so
that students will be used to listening to
different varieties of English. Lastly, the
content of this dictation delves deeper into
the pros and cons of globalisation (see
exercise 4, page 60).

10’
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Post-task
Activity 5

The teacher writes down on the blackboard
the expressions found on the table that
students may need as help to express opinions
and to agree or disagree with something.
Then, they will make pairs and discuss if they
are in favour or against globalisation (see
exercise 5, page 61).

10’

SESSION 3 (60 min)

Reporting Ideas

Activities

Time

Pre-task
Activity 1

This is the Flipped Classroom methodology by
which students will learn at home and save
lesson time. They have to go to Edpuzzle and
watch a video about reported speech. In class,
the teacher and students will discuss what
they have learned at home and clarify the
main grammatical concepts which are use and
form (see exercise 1, page 62).

15’

Main task
Activity 2

Before doing the task, the teacher must
explain the verb and adverb changes in
reported statements. Then, the students will
use their electronic devices to complete the
interactive worksheet from Liveworksheets
(see exercise 2, page 62).

30’

Post-task
Activity 3

Students will be asked to make 6 groups of 5
students each. After having the groups, the
teacher will explain to them the rules of the
game. They have to tell each other something
interesting about themselves, the listener
must show surprise and report to the other
members of the group what they have
listened to (see exercise 3, page 65).

15’

SESSION 4 (60 min)

The Globalisation of Cultures

Activities

Time

Pre-task
Activity 1

The teacher will show a video to the students
in which they have to guess the variety of
English of each speaker or the country they
belong to. Students can find native and non-
native accents from the speakers who appear
in the video (see exercise 1, page 66).

10’
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Pre-task
Activity 2

The teacher will review reported speech
statements from the last lesson and, then,
students will listen to the video again and
report at least three statements they have
heard from the speakers (see exercise 2, page
66).

10’

Main task
Activity 3

The teacher will explain the meaning of the
words in the table and, then, the students
have to select five words they think are the
most important ones for a global city (see
exercise 3, page 67).

5I

Main task
Activity 4

The teacher must show and comment on the
two images below with the students.
Afterwards, they will be intended to read the
texts and guess which image belongs to each
one (see exercise 4, page 67).

15’

Post-task
Activity 5

In this post-task activity, students are asked to
reflect on the images that show a gap
between developed and underdeveloped
countries. The teacher asks for volunteers to
answer the questions (see exercise 5, page
68).

5I

Post-task
Activity 6

This is an activity designed to improve
students’ writing skills. They are given some
structures that must be explained by the
teacher. Individually, students have to write
down a description of both images from
exercise 5 using some of the given structures.
Finally, students make groups of five students
each to search on the internet by using
electronic devices, information about a global
city they like. They can write down the
information on a paper to hand it to the
teacher. If they have not finished at schooal,
they would finish it at home as homework (see
exercise 6, page 69).

15’

SESSION 5 (60 min)

Interconnected

Activities

Time

Pre-task
Activity 1

This is a Flipped Classroom activity where
students were asked to watch a video about
what mediation is about at home and in class,
they will share any experience about
intercultural misunderstanding with their

10’
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classmates. The teacher can take part in this
activity, telling them about another
experience (see exercise 1, page 70).

Main task | Students have to read the headings and match | 20’
Activity 2 | them with the corresponding piece of text.
Understanding the text will help students to
know the steps to mediate (see exercise 2,
page 70).
Post-task | Students will work as mediators. They have to | 30’
Activity 3 | read the poster carefully to get the main
ideas. Then, they have to complete the
exercise following the tips on the left side. The
teacher should help them by giving examples
of paraphrasing and summarizing the main
points together (see exercise 3, page 72).
SESSION 6 (60 min)
Assessment
Activities Time
Self- Before starting to work with the | 10’
evaluation | presentation, students must be given the
self-evaluation sheet to fill it (see table 8).
Assessment | In order to evaluate the unit, alongside the | 50’

continuous  evaluation and portfolio,
students will be required to make groups of
five and give a presentation. Once the groups
are made, each group must choose a topic
and go to the given webpage to understand
how presentations must be given. Also, the
teacher has to explain the structure that they
will be following (introduction, main content,
and conclusion). Students will be assessed
the next day (see session 6, page 73).
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4. Conclusion

In short, this Master’s Dissertation is an attempt to conflate two innovative approaches
which, at first glance, could be considered as totally opposed, although when delving
deeper into them, it is clear that CLIL and ELF match quite well in bilingual contexts, as
it is proved in the development of the didactic unit.

On the subject of the CLIL approach, the focus is on learning content using the
foreign language so that students will learn a new language without being aware of it.
That is, learning a language through content enables students to realise that they need
it in order to learn something that is real and therefore to acquire knowledge. However,
in order to achieve content learning, teachers must help students in the learning process
by scaffolding tasks from LOTS to HOTS. That is why the careful planning of the
curriculum is crucial. To this end, Bloom’s Taxonomy is an excellent tool for teachers
who work in CLIL contexts.

Regarding ELF, it is essential that students become competent individuals in the
seven key competences. Therefore, as non-native speakers, their main goal is to be
understood by others in a variety of contexts. It is not worth losing class time to make
an attempt to be accurate since it is useless and almost impossible. Controversially,
focusing on intelligibility and the lingua franca core is more effective for learning and
less time-consuming. Moreover, students will be real intelligible English speakers
capable of communicating around the globe due to the fact that English is used as a
vehicle to communicate between people who do not speak the same language, much
more than between native speakers.

Likewise, culture is intended to be part of the curriculum due to the fact that
students need to understand the varieties of lifestyles, religions, customs, or politics in
which different countries and regions are exposed and organised in order to be global
citizens who are always prepared for this changing society. In addition, it is true that
people are interconnected. For instance, one video taken from one part of the world can
go viral in just minutes. Hence, society has changed and the way English is taught must
be changed too.

Last but not least, in terms of the didactic proposal, globalisation has been
chosen as the main topic for this unit since it is important to understand how the world
works nowadays. The contents for this unit are mainly related to economy and trade
and they can productively be mastered by CLIL and ELF approaches. The principal aim of
the unit is to develop the Higher Order Thinking Skill that according to Bloom is creativity
and it is the most difficult one in the cognitive process.

All things considered, students are the centre of this process and it is the duty of
teachers to make tasks seem as easy as possible for them, supporting their learners and
taking into account each student’s needs to achieve goals and competences in all stages
of learning.

47



5. Bibliography

Adesope, O., Lavin, T., Thompson, T., & Ungerleider, C. (2010). A Systematic Review and Meta-
Analysis of the Cognitive Correlates of Bilingualism. In Review Of Educational
Research, 80(2), 207-245. https://doi.org/10.3102/0034654310368803.

Albet Mas, A., Bosch Mestres, D., Garcia Ruiz, C., & Gonzalez-Monfort, N. (n.d.) Geography and
history, 3. Barcelona: Vicens Vives.

Anderson, L., & Krathwohl, D. (2001). A Taxonomy for Learning, Teaching, and Assessing. New
York: Longman.

Anderson, L., Krathwohl, D., Bloom, B., & Bloom, B. (2001). A taxonomy for learning, teaching,
and assessing. New York: Longman.

Armstrong, P. (2010). Bloom’s Taxonomy. Vanderbilt University Center for Teaching. Retrieved
20 October 2021, from https://cft.vanderbilt.edu/guides-sub-pages/blooms-

taxonomy/.

Barrett, T. (1968). What is reading? Some current concepts. In Innovation and Change in
Reading Instruction. The sixteenth handbook of the National Society for the Study of
education. Chicago, USA: The University of Chicago Press.

Bialystok, E. (2007). Cognitive Effects of Bilingualism: How Linguistic Experience Leads to
Cognitive Change. In International Journal of Bilingual Education and Bilingualism, 10(3),
210-223.

Breeze, R. (2014). Integration of Theory and Practice in CLIL. Brill. Retrieved 25 October 2021
from: ProQuest Ebook Central,
https://ebookcentral.proquest.com/lib/ujaen/detail.action?docID=1686938.

Brown, H., & Lee, H. (2015). Teaching by Principles: An Interactive Approach to Language Ped-
agogy. UK: Pearson Education.

48


https://doi.org/10.3102/0034654310368803
https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/
https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/
https://ebookcentral.proquest.com/lib/ujaen/detail.action?docID=1686938

Cambridge University Press. (2022). Upcycling. Cambridge dictionary. Retrieved April 8, 2020
from https://dictionary.cambridge.org/us/dictionary/english/upcycling.

Cano, W. (2013). Manual CLIL para centros bilinglies. La Rioja: Unir ediciones.

Coyle, D., Marsh, D., & Hood, P. (2010). CLIL: Content and language integrated learning. Madrid:
Cambridge University Press.

Council of Europe (2018). Common European Framework of Reference for Languages: Learning,
Teaching, Assessment- Companion Volume with New Descriptors. Strasbourg: Council of
Europe Publishing. Retrieved 2 November 2021, from https://rm.coe.int/cefr-compan-
ion-volume-with-new-descriptors-2018/1680787989.

Council of Europe. (2020). Common European Framework of Reference for Languages: Learning,
Teaching, Assessment- Companion Volume. Strasbourg: Council of Europe Publishing.
Retrieved 2 November 2021, from https://rm.coe.int/common-european-framework-
of-reference-for-languages-learning-teaching/16809ea0d4.

Council of Europe. (2021). A Framework of Reference for Pluralistic Approaches. Retrieved 2
November 2021, from https://carap.ecml.at/Descriptorsofresources/tabid/2654/lan-
guage/en-GB/Default.aspx.

Darn, S. (2006). Content and Language Integrated Learning (CLIL) A European Overview. School
of Foreign Languages, lzmir University of Economics.

Derwing, T., & Rossiter, M. (2003). The Effects on Pronunciation Instruction on Accuracy, Flu-
ency and Complexity of L2 Accented Speech. In Applied Language Learning. 13(1), 1-17.

Freeman, L., & Anderson, M. (2011). Techniques and Principles in Language Teaching. Oxford:
Oxford University Press.

Garcia, O. (2009). Bilingual Education in the 21st Century. A global perspective. West Sussex:
Willey-Blackwell.

Hakuta, K., & Diaz, R. (1985). The Relationship Between the Degree of Bilingualism and Cognitive
Ability: A Critical Discussion and Some New Longitudinal Data. In Children’s Language 5.

49


https://dictionary.cambridge.org/us/dictionary/english/upcycling
https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989
https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989
https://rm.coe.int/common-european-framework-of-reference-for-languages-learning-teaching/16809ea0d4
https://rm.coe.int/common-european-framework-of-reference-for-languages-learning-teaching/16809ea0d4
https://carap.ecml.at/Descriptorsofresources/tabid/2654/language/en-GB/Default.aspx
https://carap.ecml.at/Descriptorsofresources/tabid/2654/language/en-GB/Default.aspx

Retrieved 7 November 2021, from http://faculty.ucmerced.edu/khakuta/research/pub-
lications/(1985)%20- %20THE%20RELATIONSHIP%20BETWEE%20DEGREE%200F%20BI-
LINGUALISM%20A ND.pdf.

Hedge, T. (2000). Teaching and Learning in the Language Classroom. Oxford: Oxford University
Press.

Jenkins, J. (2000). The Phonology of English as an International Language. Oxford: Oxford Uni-
versity Press.

Jenkins, J. (2002). World Englishes. A Resource Book for Students. London: Routledge.

Lasagabaster, D., & Ruiz de Zarobe, Y. (2010). CLIL in Spain: Implementation, Results and
Teacher Training. UK: Cambridge Scholars Publishing.

Marek, K., & Robert, J. (2019). Teaching English as a lingua Franca. UK: Delta Publishing.

Meyer, 0. (2010). Introducing the CLIL-Pyramid: Key Strategies and Principles for Quality CLIL
Planning and Teaching. In M. Eisenmann & T. Summer (Eds.), Basic Issues in EFL-Teach-
ing and Learning. Heidelberg: Winter.

Michelle, J. (2007). Native English Speaker’s Perceptions of Intelligibility in the Extended Dis-
course Produced by Non-native Speakers. lowa State University.

Mufwene, S. (2010). Lingua franca. Encyclopaedia Britannica. https://www.britan-
nica.com/topic/lingua-franca. Accessed 17 August 2021.

Muszynska, M., & Janssen, F. (2016). The concept of the Equivalent Length of Life for quantifying
differences in age-at-death distributions across countries. Retrieved 4 October 2021
from, https://doi.org/10.1186/s41118-016-0011-1.

Nordquist, R. (2020) Definition and Examples of Language Varieties. Retrieved 14 August 2021
from, thoughtco.com/language-variety-sociolinguistics-1691100.

Katarzyna, K., & Arthur, S. (2016). Modernizing Educational Practice: Perspectives in Content
and Language Integrated Learning (CLIL). Cambridge Scholars Publisher. Retrieved 13

50


https://www.britannica.com/topic/lingua-franca.%20Accessed%2017%20August%202021
https://www.britannica.com/topic/lingua-franca.%20Accessed%2017%20August%202021
https://doi.org/10.1186/s41118-016-0011-1

July 2021 from, ProQuest Ebook Central, http://ebookcen-
tral.proquest.com/lib/ujaen/detail.action?docIlD=4535126.

Pérez Cafiado, M. L. (2012) CLIL research in Europe: past, present, and future. In International
Journal  of  Bilingual  Education  and  Bilingualism, 15(3), 315-341.
http://dx.doi.org/10.1080/13670050.2011.630064.

Pérez Cafiado, M. L. (Ed.). (2021 a). CLIL and ELF: Friends or Foes? in Content and Language
Integrated Learning in Monolingual Settings. (pp. 31-51). Switzerland: Springer.

Pickering, L. (2006). Current Research on Intelligibility in English as a Lingua Franca. UK:
Cambridge University Press.

Richards, J., & Schmidt, R. (2002). Dictionary of language teaching & applied linguistics. New
York: Longman.

Ruiz de Zarobe, Y. (2013). CLIL implementation: from policy-makers to individual initiatives. In
International Journal of Bilingual Education and Bilingualism. Vitoria-Gasteiz: University
of the Basque Country. 16(3), 231-243.
https://doi.org/10.1080/13670050.2013.777383.

San Isidro, X. (2017). CLIL in a multilingual setting: a longitudinal study on students, families and
teachers (Doctoral thesis). Vitoria-Gasteiz: University of the Basque Country.

San Isidro, X. (2018). Innovations and challenges in CLIL implementation in Europe. Theory into
Practice. Vitoria-Gasteiz: University of the Basque Country. 57(3), 185-195. DOI:
10.1080/00405841.2018.1484038.

Sierra, J. (2016). Cooperative projects in a CLIL course: What do students think? In D.
Lasgabaster and A. Doiz (Eds.), CLIL experiences in secondary and tertiary education: In
search of good practices(pp.69-97). Bern: Peter Lang.

Sudhoff, J. (2010). CLIL and Intercultural Communicative Competence: Foundations and
approaches towards a fusion. University of Jyvaskyla: International CLIL Research
Journal.

51


http://ebookcentral.proquest.com/lib/ujaen/detail.action?docID=4535126
http://ebookcentral.proquest.com/lib/ujaen/detail.action?docID=4535126
http://dx.doi.org/10.1080/13670050.2011.630064
https://doi.org/10.1080/13670050.2013.777383

Stiftung, S. (2016). Advantages and Disadvantages of Globalization. Medienportal.siemens-
stiftung.org. Retrieved 3 February 2022, from https://medienportal.siemens-
stiftung.org/view/106445.

Vettorel, P., & Corrizzato, S. (2016). Fostering awareness of the pedagogical implications of
World Englishes and ELF in teacher education in Italy. In Studies in Second Language
Learning and  Teaching. Italy:  University of Verona.6(3), 487-511.
https://doi.org/10.14746/ssl1t.2016.6.3.6.

Web Bibliography

Bertran, A. (2022). Xtec.cat. Retrieved 12 November 2021, from
http://www.xtec.cat/monografics/cirel/pla le/nile/assumpta bertran/students.pdf.

Edpuzzle. (n.d.). Make Any Video Your Lesson. Retrieved 15 August 2021, from
https://edpuzzle.com.

Cities worksheets. (n.d.). Www.liveworksheets.com. Retrieved 3 September 2021, from

https://www.liveworksheets.com/search.asp?content=cities.

Helendipity. (2022). Modules 7/8 and Modules 11/12 — 3rd Conditional — Help with Pronuncia-
tion. Retrieved 2 February 2022, from https://helendipity.word-
press.com/2020/11/09/3rd-conditional-help-with-pronunciation/.

Liveworksheets. (2022). Liveworksheets. Retrieved 28 September 2021, from
https://www.liveworksheets.com/search.asp?content=cities.

Mentimeter. (2019). Interactive presentation software. Retrieved 28 September 2021, from
https://www.mentimeter.com/.

Meyer, O. (2010). Towards quality CLIL: successful planning and teaching strategies. Pulso, 33.
Escuela Cardenal Cisneros. Centro Adscrito a la UAH. Retrieved from:
http://dspace.uah.es/dspace/bitstream/handle/10017/7204/Towards Meyer PULS
O _2010.pdf?sequence=1&isAllowed=y.

Penn State University. (2017). Study for Success! Online Learning tutorials for essential College
Skills. Retrieved 29 September 2021, from
http://tutorials.istudy.psu.edu/oralpresentations/oralpresentations3.html.

52


https://medienportal.siemens-stiftung.org/view/106445
https://medienportal.siemens-stiftung.org/view/106445
https://doi.org/10.14746/ssllt.2016.6.3.6
http://www.xtec.cat/monografics/cirel/pla_le/nile/assumpta_bertran/students.pdf
https://helendipity.wordpress.com/2020/11/09/3rd-conditional-help-with-pronunciation/
https://helendipity.wordpress.com/2020/11/09/3rd-conditional-help-with-pronunciation/
https://www.liveworksheets.com/search.asp?content=cities
https://www.mentimeter.com/
http://tutorials.istudy.psu.edu/oralpresentations/oralpresentations3.html

Perfect English Grammar. (n.d.). Www.perfect-English-Grammar.com. Retrieved 4 September
2021, from https://www.perfect-english-grammar.com/.

Pinterest. (2022). Pinterest. Retrieved 3 February 2022, from https://www.pinterest.es/.

YouTube. (2021). YouTube. Retrieved 5 September 2021, from https://www.youtube.com/.

Salesforce Canada Blog. (2022). Creating One Sales Presentation to Rule Them All. Retrieved 3
February 2022, from https://www.salesforce.com/ca/blog/2015/10/creating-a-sales-
presentation.html.

SmartAsset. (2022). The Pros and Cons of Globalization. Retrieved 2 February 2022, from
https://smartasset.com/mortgage/the-pros-and-cons-of-globalization.

Teaching.cornell.edu. (2022). Collaborative Learning | Center for Teaching Innovation. Re-
trieved 3 February 2022, from https://teaching.cornell.edu/teaching-resources/active-
collaborative-learning/collaborative-learning.

Teach-This.com. (2022). Reported Speech. Retrieved 3 February 2022, from https://www.teach-
this.com/grammar-activities-worksheets/reported-speech.

TeachThought. (2000). TeachThought. Retrieved 28 September 2021, from
https://www.teachthought.com/.

Tutorials.istudy.psu.edu. (2022). Steps in Preparing a Presentation. Retrieved 3 February 2022,
from http://tutorials.istudy.psu.edu/oralpresentations/oralpresentations3.html.

Wikipedia.org. (2022). Wikipedia. Retrieved 1 December 2021, from
https://www.wikipedia.org/.

53


https://www.salesforce.com/ca/blog/2015/10/creating-a-sales-presentation.html
https://www.salesforce.com/ca/blog/2015/10/creating-a-sales-presentation.html
https://smartasset.com/mortgage/the-pros-and-cons-of-globalization
https://teaching.cornell.edu/teaching-resources/active-collaborative-learning/collaborative-learning
https://teaching.cornell.edu/teaching-resources/active-collaborative-learning/collaborative-learning
https://www.teach-this.com/grammar-activities-worksheets/reported-speech
https://www.teach-this.com/grammar-activities-worksheets/reported-speech
http://tutorials.istudy.psu.edu/oralpresentations/oralpresentations3.html
https://www.wikipedia.org/

6. Appendix

A Trip areund the Werld
3" grade of CSE

54




; g Pre-

Task

1. 6o to Mentimeter, write down three words to complete the
word cloud and then, discuss the following questions with your
answers with your partner.!

What is Globalisation for you?
How new is the term Globalisation?
Is Globalisation something good or bad for a country?

Can you think about the impacts of Globalisation?

Go to www.menti.com and use the code 2823 5303

d Mentimeter

When you see the word Globalization.\Nhat comes
to your mind first?

civilizacion connection
trades

culture

society

medioambiente

! Originally designed activity.
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Main
Task

2. Use this mind map as a help to understand the text. Can you
guess the meaning of each characteristic??

Globalization

20th Century

Main characteristics

S

5

1 //
2 \
4
3 Global consciusness
Worldwide Influence

Influence on society

Immediacy

Direct relation to economics

3. Now, read the following text and find the words with the
following definitions.3

a) A process by which ideas, products and cultures spread to
all parts of the world.

b) The type of money a country uses.

c) A country or region that is gradually becoming more
economically powerful.

2 Originally designed activity.
3 Activity from: Mas et al. (2021) Link up to. Vicens Vives.

56



57



Post- o
Task Pronunciationl!

4. Listen to your teacher and classify these vowel sounds into
short and long. Then, try to pronounce them.*

Bite/ bit sit/ side hat/ hate wag/wage glob/globe note/not

Short Vowels Long vowels

4 Image from: https://helendipity.wordpress.com/2020/11/09/3rd-conditional-help-with-pronunciation/
Originally designed activity.
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Pre-
Task

Vocabulary

1. Look up in the dictionary what these words mean in your own

Q

language .®
Cutting-edge | Inequality Economic Global
growth interconnectedness
Insight Index Average Rise
Increase GDP Board Income
Outweigh Trend Policy Hang out with
Main ] .
et Listening

2. Now, look up the different types of pronunciation (Irish,
British, American, Scottish, etc.) of 6 words in the table.
Then, listen to this video. What do you think the speaker’s
accent is from?¢

5> Originally designed activity.
6 Originally designed activity.
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3. Listen to the video again and answer the following questions.”

a) Which are the effects of interconnectedness?

b) What is the opinion of those who support globalisation? And
for opponents?

c) What does the globalisation index measure?
d) How many countries have grown from 1990 onwards?
e) What is the meaning of GDP?

f) Which nations are the major beneficiaries? And Which is the
country with the highest average per capita?

g) Can you name one result of global inequalities?
@ 4. listen to your teacher and write down this dictation.®

On the one hand, it's hard to argue with the point that globalisation
makes more goods and services available to more people, often at lower
prices. If you have disposable income and you're buying a product that
comes from abroad, you're benefiting from globalisation to some extent.

On the other hand, generally speaking, globalisation increases the
returns to capital in rich countries like the U.S. and decreases the
returns to labour in those same countries. That's a fancy way of saying
that low-skill jobs in the U.S. can disappear as a result of globalisation.

7 Originally designed activity.
8 Text from: https://smartasset.com/mortgage/the-pros-and-cons-of-globalization
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3 ¢

Post-
Task

5. Discuss with your partner the positive and negative aspects of
globalisation. Are you in favour or against globalisation? Here
you have some structures to help you.’

Giving opinion

In favour

In my opinion, it is
much better fo...

As far as I'm
concerned...

Personally, ...
To my mind...

I would say that...

That's a great
idea.

I see what you
mean.

I see it that way
too.

I couldn't agree
more.

I see your point, but...
I don't think so.

I'm afraid I disagree
with you

I am not sure about it.

° Originally designed activity.

61



[ Sesson 3: Reporting Tdeas >

Pre-

sk Listening

1. At home, go to Edpuzzle and answer the questions while you are
watching the video. Here you have the link to join the lesson.
https://edpuzzle.com/join/pactelo. In class, discuss with your
teacher what you have understood.°

Main
Task Use of English

2. 6o to Liveworksheets and complete this interactive sheet about
reported speech. Use these tables to help you.!!

10 Activity from: https://edpuzzle.com/discover
11 Activity from: https://www.liveworksheets.com/search.asp?content=cities
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> verbs of time change as:

DIRECT SPEECH

INDIRECT SPEECH

Simple Present
“I never eat meat”, he explained.

Simple Past
= He explained (that) he never ate meat.

He said, “I will/shall be in Paris on Monday”.

Present Continuous Past Continuous

“I'm waiting for Ann”, he said. = He said (that) he was waiting for Ann.
Present Perfect Past Perfect

“I have found a flat”, he said. = He said (that) he had found a flat.

Present Perfect Continuous Past Perfect Continuous

He said, “I’'ve been waiting for ages”. = He said (that) he had been waiting for ages.
Simple Past Past Perfect

“I took it home with me”, she said. = She said (that) he had taken it home with her.
Future Conditional

= He said (that) he would be in Paris on Monday.

Future Continuous
“I will/shall be using the car myself on the 24h”,
she said.

Conditional Continuous
= She said (that) she’d been using the car herself
on the 24th.

Conditional
I said, “I would like to see it”.

Conditional
= | said (that) | would like to see it.

» Adverbs change as:

DIRECT SPEECH INDIRECT SPEECH
today that day
yesterday the day before

the day before yesterday

two days before

tomorrow

the next day/the following day

the day after tomorrow

in two day’s time

next week/year etc.

the following week/year etc.

last week/year etc.

the previous week/year etc.

a year etc. ago

a year before/the previous year

63




EXERCISE 1
1-He was studying yesterday. She said

Rewrite the sentences in reported speech

2-1 will go to the party. He told me

3-Mary can't stand mean people. He said

4-1 must call my sister tomorrow. He said

5-1 don't like coffee. She told me

6-Please, do me a favour. She asked

7-What shall I do about it? He asked

8-I have forgotten his number. She said

9-May 1 sit here? She asked if

10-1 have been waiting for ages. She said

11-Tim works in an office. He told me

12-1 have been to Paris twice. She said

13-My husband is in Poland. She told me

14-1 won't do the shopping tomorrow. He said

15-Neil has already seen this film. She said

16-Gloria is sitting In her room now. He said

17-1 don't go to parties. She told

18-1 have been working in the garden. She said

EXERCISE 2 Choose the correct option.

When I saw/seen Mary at the office this/that
moming, she wasn't looking very well. In fact she
had looked/looked a bit tired. 1 tell/asked her
what the matter is/was with her but she
wouldn't tell/say me. | wanted/had been
wanting to know what was going on so I
ask/asked Phil but he didnt/wasnt know,
either. Two hours later, at about ten o’clock, we
met/were meeting at the canteen to have a
cup of coffee. But Mary diidnt/wasnt order
anything to drink. I knew she loved coffee so that
was quite strange. When I asked her why she
wasn t/didnt want anything to drink she said
she didn't have/wasn't having her wallet. Her
husband had been taking/had taken it. 1
had come to work and she said that as she
didn't have any money at all she come/came on
foot. So that's why she is/was so tired! She
lived in a nearby town which was ten kilometers
away! No wonder why she /s/was exhausted!

EXERCISE 3 Change the time reference.
Sometimes more than one answer is correct.

1-Sally is leaving today.
He said Sally was leaving

2-He visited London last week.

He said he had visited London

3-We had an argument last night.

He said they'd had an argument_____
4-1'm not eating now.

He said he wasn't eating
5-Jimmy is coming next week.
He said Jimmy was coming

6-1 forgot my key yesterday.
He said he'd forgotten his key
7-1 call you tomorrow.

He said he would call me

8-1 don't live here anymore.
He said he didnt live

9-1'm meeting Phil tonight.
She said she was meeting Phil

Finish!!
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Post- m
Task Game! Oh really? 0

3. Make 6 groups of 5. In this game you have to tell your classmates
something interesting and the other way around. You must show
surprise when you listen to your partners. Use expressions like "Oh
really?” Or "Wow". Then, report to the other partner what you
have listened to using reported speech.!?

12 Activity from: https://www.teach-this.com/grammar-activities-worksheets/reported-speech
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Pre-
Task Listening

1. Listen to these people from different countries speaking in English
and pay attention to the different language varieties. Guess the
variety of English each speaker uses or the country they belong
to. Link: https://www.youtube.com/watch?v=vpcG-xgPgRM.!3

English varieties

Speaker 1

Speaker 2

Speaker 3

Speaker 4

Speaker 5

Speaker 6

Speaker 7

Speaker 8

Speaker 9

Speaker 10

Speaker 11

Speaker 12

Speaker 13

Speaker 14

Speaker 15

2. Listen again and report at least 3 speakers' statements.!*
Statement 1:
Statement 2:
Statement 3:

13 Originally designed activity.
14 Originally designed activity.
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Main

v Task

Reading comprehension

3. Choose five items you think are the most important to be a global

city.!®
High Famous Big airport | Opera house Many
speed football McDonalds
train team
Big Financial Universities | Advanced Famous
harbour centres communication | monuments
infrastructures

4. Read the texts about two global cities

1

and guess which cities are.!

6

Has a population of more than 12,5 million and one of the highest
density of the world. In its metropolitan area around 35 million people live.
For this and other reasons it is the most expensive city in the world. It's
one of the powerful cities for the world economy and has a lot of economic
centres like banks, headquarters of the main companies, huge shopping
centres, ... . Its Stock Exchange is the second largest in the world. The city
has two main airports: Narita and Haneda. There are a few parks but they
are very beautiful, the biggest one is the East Garden in the Imperial

Palace.

15 Activity from: http://www.xtec.cat/monografics/cirel/pla_le/nile/assumpta bertran/students.pdf

16 Activity from: http://www.xtec.cat/monografics/cirel/pla_le/nile/assumpta bertran/students.pdf

67



http://www.xtec.cat/monografics/cirel/pla_le/nile/assumpta_bertran/students.pdf
http://www.xtec.cat/monografics/cirel/pla_le/nile/assumpta_bertran/students.pdf

It's the capital of England and the United Kingdom. Is the most
populated urban area in the European Union. The city has around 7,5 million
inhabitants, but 12 million in the surrounding area. It's home of the
headquarters of most top companies and it has the most important financial
centres. There are historic buildings in the city centre and it has the
oldest and most extensive underground in the world. The city has a variety
of people, cultures and religions and is one of the most vibrant cities of the
world because it offers a lot of cultural and entertainment activities. It
has four airports: Heathrow, an airport with most of international flights,
Gatwick, Stansted, and Lutton. There are many parks; the biggest one is
very famous and it is called Hyde Park.

; Post-

Ay Speaking and Writing

@ 5. Look at these images.!”

a) Do you think they belong to
developed or underdeveloped
countries? Why?

b) Are they global cities?

c) Can you guess which country they
belong to0?

7 Images from: Wikipedia and World Bank Group.
Originally designed activity.
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6. Write down a description of each image from exercise 5. Use the
following structures to help you. After that, make groups of 5
students each and look up on the internet information about a global
city you like in order to complete the
table .18

In this picture I can see..

There is/ are...

At the top/ bottom of the picture..
In the middle of the picture..

On the left/ right of the picture...
It looks like a...

Maybe it is a..

Name:

Size:

Location:

Interesting places:

Number of
Inhabitants:

Things you can do:

18 Originally designed activity.
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[ Session 5: Interconnected

Pre-

Task Listening and

1. At home, look at this video about mediation. In class, share
experiences of intercultural misunderstanding. How did you solve
the problem? Why didn't you understand each other?!?

Main

Task Reading comprehension

2. Match the texts with the corresponding concepts.?°

Coping with language

Summarizing
Information

Selecting Information

Reporting
Objectively

Restructuring
Information

Coping with Culture

1% Originally designed activity.
20 Originally designed activity.
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n according to the addressee’s focus of interest

As a mediator you only select those pieces of

information which are relevant to your

addressee’s focus of interest:

e Underline relevant pieces of information, looking
for topic sentences, key words and phrases

e Be sure also o include relevant implicit
information, e.g. the text's central idea (gist) or the
author’s attitude

NB: Make sure you do not read into a text
any information it does not contain.

2 [
to create a logical text and avoid redundancy
Once the relevant pieces of information have been
selected, you have to try and find a concise, fitting
and logical order for the information to be

presented:
e Try to find important logical relations between the
selected pieces of information

* Number or (re-)arrange the pieces of information
in a logical order, eliminating redundancies

NB: Be sure to come up with a logical order that is

H o
according to the addressee’s interest in detail

In order to serve the addressee’s focus of interest,

you often have to reduce the amount of detail to

an adequate degree:

e Leave out unnecessary details, e g examples and
any specific information irrelevant to the main ideas

e Combine related pieces of information wherever
possible and adequate

* Use a higher level of abstraction when expressing
ideas shown through examples in the onginal text.

NB: Only where absolutely necessary for your
addressee’s understanding, use quotes.

supported by the original text.
n according to your own command of English
When expressing ideas in English, you might be
faced with apparent gaps in your vocabulary and
your structural competence:
o Use thematic vocab lists or an English text on the
same topic
Rephrase ideas before expressing them in Enghsh
Paraphrase words or expressions (e.g. using
relative clauses, synonyms or opposiles + negation)
« Simplify language where necessary and adequate
Where unavoidable use a dictionary

NB Do not translate word for word — be sure only to
use expressions and structures that sound idiomatic.

B to keep a distance from the information
In order to show your role as an objective
mediator, stay neutral and explicitly refer to the
author / source:
e Use an introductory sentence in which you explicitly
refer to the author / source of the information to follow
o Use phrases for reporting (e g According to. ., As
states/maintains/points out/ explains. .., In the text we /
the reader leamn/s that ...)
e Use reported speech (incl. indirect questions and
commands): cf. Grammar Book
NB: Do not express your own opinion or attitude
when reporting a text's ideas.

in situations of intercultural communication

Working on mediation tasks means to communicate

across languages and cultures. Doing so requires a

special focus on intercultural understanding:

o When referring to cultural concepts or names your
addressee might not be familiar with (e.g. festivals,
institutions, celebrities), add explanations to avoid
misunderstanding or confusion, typically in the
form of appositions, relative clauses or parentheses.

* Be sure o communicate respectfully, avoiding
cultural ignorance, stereotypes and arrogance

NB: Do not regard your own culture as the norm.
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Post- L
Task Mediation

3. You have come across this poster on Twitter. Your grandma would

like to know what this poster means but she doesn't know how to
use Twitter. Please, explain to her the main ideas you have read.
Here you are some tips to help you.?!

Tips:

Review how to report
information in session
3

Summarise the main
ideas

Paraphrase

Translate certain
concepts

Adapt language

Clarify ideas or
concepts difficult to
understand for other
people’s cultures

21 poster taken from Printerest.
Originally designed activity.

GLOBAL CITIZENSHIP
EDUCATION

In an increasingly interconnected world, global
challenges cross national borders and concern us all

Globalization draws us together

©

The number of worldwide
internet users increased from
16% in 2005 to 39% in 2013, while
in the same period in Africa, this
number jumped from 2% to 16%.

2013 e 2030

The number of people crossing

the globe is increasing. 3.1
billion people used air transport
in 2013, with an expected rise to
more than 6.4 billion by 2030.

Ongoing tensions and conflicts tear us apart

By the end of 2012, 45.2 million
people across the world were
forcibly displaced due 10
persecution, conflict, generalized
violence, or human rights violations.

©
©

310,000 people died as a
directresult of conflict-
related injuries in 2000
the majority of them in the
poorer parts of the world

O

A quarter of the content of
world exports has foreign
value added—indicating an
increasingly inter-connected
global trading system.

O

Between 1995 and 2005, 2
million children were killed
in situations of atmed conflict,
while 6 million children were
disabled or injured.

Threats to sustainable development and remaining
challenges for health and well-being for all

+
460

1990 B & today

Global emissions of carbon
dioxide have increased by
more than 46% since 1990.
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From 2005 through 2010

South America and Africa each
lost more than 3 million
hectares a year of forest land.

[
\

Despite impressive gains
in the number of people living
with HIV who are receiving
antiretroviral tt y
34% of thos ced this
life-prolonging treatmentin
low- and middle-income

countnies are receiving it.



1. In groups of 5, make a presentation about one
of the following issues you have learned during
this unit. You must use PowerPoint or Genially.
You must draw up from 5 to 10 slides and
explain them in 5-10 minutes. Go to the
following webpage to help you:
http://tutorials.istudy.psu.edu/oralpresentations/oralpresentations
3.htm| 22

Q Topics:

1. The impact on globalisation in rich and poor countries.

2. Pros and cons of globalisation.
3. Reported speech: explanation and uses.

4. Choose one English variety you like and explain it.

You must organise your presentation in the following way:
> Introduction (mention the main points you will cover)
> Main content (explain the topic)
» Conclusion (summarise the main ideas)

> Bibliography (resources you have employed like books, webpages...)

22 Originally designed activity.
Image taken from: https://www.salesforce.com/ca/blog/2015/10/creating-a-sales-presentation.html
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Extra Activities

Session 1: Go to Edpuzzle, watch this video and answer the
questions .23

https://edpuzzle.com/assignments/613¢c7a0074aa5b4117835a93/watch

= @ edpuzzle

By angela garcia

Globalization

Session 2: Complete the following worksheet.?*

Worksheet

Name: Class: Date:

Advantages and disadvantages of globalization

COn this worksheet you will find statements on globalization.
Read through the statements and decide whether you consider each statement
to be an advantage or disadvantage of globalization.

« For an advantage. color in the green traffic light.

« For a disadvantage., color in the red traffic light

« If you are not sure whether the statement is an advantage ora
disadvantage, then color in the yellow traffic light.

* Write down for whom the statement is an advantage or a disadvantage
(“This applies to") and why you think so [“Reason”).
Note: If you have colored in the yellow fraffic light, then write only in the
“Reason” field why you are not sure.

Here is an example of how you could fillin the worksheet:

If you look at the statement from your personal viewpeint and strawberries are your
favorite food, then color in the green fraffic light and wiite the following, for
example:

It is possible to buy fresh sirawberries throughout the year.
This applies to:  Me

Reason: Then | can also eat strawberries in the winter when

there is snow on the ground and strawberries don't
grow.

If you believe that you do not always need strawbenies because that harms the
environment, then you could fill in the worksheet as follows:

It is possible to buy fresh strawberries throughout the year.
This applies to:  The environment

Reason: When strawberries from Egypt are sent to Germany,

they have to be transported over a long distance.

That uses energy.

23 Activity from: Edpuzzle.com
24 Activity designed by Siemens Stiftung (2016)
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Worksheet

Naome: Class: Date:

And now it's your turn:

It is possible to buy fresh sirawberries throughout the year.

This applies to:

Reason:

‘We can fravel to nearly every country in the world.

This applies to:

Reason:

| can buy a lot of nice things with my allowance because they are
produced cheaply in a faraway couniry, such as China.

This applies to:

Reason:
© Siemaers Siftung 2016. Cantent kcansed under CC BY-5A 4.0 internafional Poge 2of 5§
Worksheet
Name: Class: Date:

It is possible to communicate everywhere with English as a global
language.

This applies to:

Reason:

Many foods in supermarkets come from faraway countries even
though they are also grown in the country where | live.

This applies to:

Reason:

Itis possible to reach nearly every person anywhere and anytime -
thanks to the Internet and global telephone network.

This applies to:

Reason:

© Siemers $§ftung 2016. Content kcersed under CC BY-SA 4.0 interational Poge 3ot 5
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Session 3: Go to https://www.perfect-english-grammar.com/reported-
speech-exercise-1.html and complete the quiz about reported speech.?®

Reported Statements 1

Change the direct speech into reported speech. Use 'she said' at the beginning of each answer. It's the same day,
so you don't need to change the time expressions.

1) "He works in a bank."

Check
|- ‘ Show
[-]
2) "We went out last night."

|. ‘ Check|
- : Show
[-]

3) "I'm coming!”

' Check
|- ‘ Show
[-]
4) "l was waiting for the bus when he arrived."
|_

[-]

5) "I'd never been there before.'

Check]
Show

- : Check
|- ‘ Show
[-]
6) "l didn't go to the party."

|. ‘ Check|
Show
[-]

7) "Lucy will come later."

| ‘ Check|
b d Show
[-]

8) "He hasn't eaten breakfast."

Check|

|_ | o

25 Activity from: PerfectEnglishGrammar.com
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Session 4: Complete the following crossword in order to review the

vocabulary you have learned in this session.2¢

Name:

Complete the crossword puzzle below

1

=

Created using the Crossword Maker on TheTeachersCorner.net

Across

1. an area of water next to the coast where
ships and boats can shelter

3. a city where lots of financial activities
happen

6. a theatre that is specially designed for
operas to be performed in

26 Originally designed activity.

Down

1. a vehicle which is very quick

2. a place where people study for a degree
4, a place where aircraft regularly take off
and land, with buildings for passengers to
wait

5. a structure or building that is built to
honour a special person or event
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) Session 5: Listen to this song by the Chainsmokers. 2’
https://www.youtube.com/watch?v=PT2 F-lesPk

You have a friend who does not speak English but he is a fan of the
Chainsmokers and he would like to know what the meaning of this song is in
your language. Please, provide a summary of the story for him using your
own words and paraphrasing.

> Pl O 0027421

27 Originally designed activity.

78


https://www.youtube.com/watch?v=PT2_F-1esPk

